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Dear Colleague:  

The Mississippi Delta is simultaneously a unique place and a place that has influenced the American 
story like no other.  This paradox is summed up in two simple statements.  Historian James Cobb has 
described the Delta as "The most Southern place on earth." At the same time, the National Park 
Service has said "Much of what is profoundly American- what people love about America- has come 
from the delta, which is often called 'the cradle of American culture.'"

This is the Mississippi Delta: a place of paradox and contrast, a place described by Will Campbell as 
being "of mean poverty and garish opulence." A place that has produced great authors yet continues to 
suffer from illiteracy.  A place that has produced great wealth for a few but persistent poverty for 
many.   A place of privilege for some and disadvantage for others.  A place that has produced 
powerful political leaders, both for and against segregation.  A place in which apartheid has been 
replaced by empowerment. A place of unquestioned artistic creativity that has given the world both the 
Blues and rock 'n' roll, and is also home to Charley Pride, Conway Twitty, Bobby Gentry, Sam Cooke, 
Mose Allison and B. B. King.  This is the Mississippi Delta, a microcosm of America, The most American 
place on earth.

The Delta has played an enormous and much undervalued role in the American story.  It has given the 
world much in terms of music, literature, journalism, political action, foodways, and even sports heroes.  
It is the ancestral home of many Americans who today live in metropolitan areas like Detroit or 
Chicago or Oakland.  It has played an important role in changing America's attitude towards human 
and civil rights.  At the same time, many Americans do not really know where the Mississippi Delta is, 
and places far from the Delta now claim its rightful title to being the  "birthplace of the Blues." 

The National Endowment for the Humanities has made it possible for you to explore the Mississippi 
Delta.  You will learn the stories that have given this place such a unique flavor, a mystique unlike any 
other place in America.  You will learn about Charley Patton, the Father of the Delta Blues, and Robert 
Johnson, who may or may not have sold his soul to the devil in return for guitar virtuosity.  You will 
learn about Senator James O. Eastland, powerful advocate for segregation, and Mrs. Fannie Lou Hamer, 
sharecropper and equally powerful advocate for integration, who lived five miles from each other in 
totally different and separate worlds that were entirely co-dependent on one another.  You will learn 
the tragic story of fourteen year old Emmett Till, and how his lynching sparked the civil rights 
movement.  You will learn the stories of Mound Bayou, founded by former slaves as an all-black 
enclave, and called by President Teddy Roosevelt "The Jewel of the Delta."  You will learn how the 
Mississippi River created the Delta and how the great flood of 1927 destroyed it.  You will learn about 
how waves of Russian Jews, French and Germans, Lebanese, Italians and Chinese immigrated to the 
Delta.  You will learn about the clearing of the wilderness, the arrival of railroads, cotton, 
plantations, sharecropping, small towns, the Blues and Gospel, and the Great Migration to the North, 
East and West. 



Most importantly, you will learn about sense of place as you study the place itself as a text.  We will 
learn history where it happened as we move across the Delta, stopping at sites that tell stories.  We will 
read what has been called "the invisible landscape,"  the hidden landscape of stories from the past, as 
we learn about events that transpired in particular places and how they changed America. 

While doing these things, you will also have the opportunity to taste Delta foods, from fried catfish and 
okra and barbecue to fried dill pickles and maybe even Kool-Aid pickles if you are bold enough.  And 
of course you will listen to the music of the Delta, the Blues of Muddy Waters, Howlin' Wolf, Son House, 
Charley Patton, and Willie Brown, and also the music of Ike Turner, Eric Clapton and Led Zeppelin, 
among others. 

You will also learn from the Delta's landscape, the vast sweep of flat, fertile ground that continues 
today to produce an agricultural bounty, formerly based on cotton, and now based on corn, soybeans 
and rice. 

You will also have the opportunity to visit some of our nation's great museums, including the National 
Civil Rights Museum, the Stax Museum of American Soul Music, and the brand new B.B. King Museum 
and Delta Interpretive Center.

Finally, you will work with your colleagues to discover how other places, including your own, can be 
read as texts, and how you can return to your own place to teach others how to read their place as text.

By the end of the workshop, you will understand how the Mississippi Delta can be both "The most 
Southern place on earth," and "the cradle of American culture."  If you are like most people, you will 
return home with stories that you will tell your classes for the rest of your life.  And you will gain new 
respect for the power and the poetics of place.

Let me end with some information about the Delta center and workshops.  We have not previously been 
funded through the Landmarks program, but we have offered workshops for teachers many times.  You 
can see the outline of our recent workshop on the music and musicians of Mississippi, and the syllabus 
for a class we offer Delta teachers.  The Music workshop was funded by the NEH through the 
Mississippi Humanities Council.  We have also presented two versions of what we call "The Three R's 
of the Mississippi Delta:  Roads, Rivers and Railways," with support from the National Geographic 
Society and the Mississippi Geography Alliance, and we often present short workshops for local teachers 
on various subjects.

I hope you participate in this summer's programs and look forward to your application.  The links 
below will lead you to further information about the workshops.

Sincerely,

Luther Brown
Director of the Delta Center for Culture and Learning at Delta State University
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Welcome to the Delta
DAY 1: SUNDAY JUNE 14, 2009

Par$cipant Recep$on
Cleveland Railroad Museum

4:00‐6:00

The  thirty‐eight  teachers  par=cipa=ng 
in  The  Most  Southern  Place  on  Earth 
workshop  were  invited  to  Cleveland 
Railroad  Museum  to  meet  their  fellow 
par=cipants  and  the  program  staff.  Dr. 
Luther  Brown  and  the  Railroad 

Museum Director welcomed the par=cipants to the 
Delta  and  encouraged  them  to  fully  immerse 
themselves in  the region’s rich culture and history.  
The Delta State University’s President, John Hilpert, 
and  Provost,  Ann  Lotven,  were  present  at  the 
recep=on. Cheryl Line from the Cleveland Chamber 
of  Commerce  also  aPended.  The  par=cipants 

enjoyed  some  light  refreshments  while 
mingling  and  geRng  to  know  one 
another.

The  Railroad Museum, which  opened  in 
2006,  contains  a  large  model  of  the 
Illinois  Central  Railroad.  Prior  to  the 
abandonment  of  the  rails  in  the  late 
1980s,  this  railroad  ran  through  the 
center of Cleveland’s Downtown.
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The River: Creator and Destroyer of the Delta
DAY 2: MONDAY JUNE 13, 2009

Workshop Introduc$on
Delta State University

8:00‐12:00

The workshop began with a gathering in 
Broom  114  where  Dr.  Brown  outlined 
the workshop expecta=ons, provided an 
overview of the schedule of events, and 
answered  ques=ons.    JenePa  Wadell 
and  Leslie  Griffin  explained  the 
structure  of  the  curriculum  sessions. 
They  hoped  to  provide  a  mini  lesson 
each  night  on  themes  including 
conduc=ng  oral  histories,  teaching 
controversy,  and  the  five  themes  of 
geography. They then  planned  to allow 
the par=cipants to work in  small groups 
to  develop curriculum and  write  lesson 
plans.  Dr.  Wadell  and  Dr.  Griffin 
encouraged  the  par=cipants  to  track 
the  ac=vi=es  and  thoughts  throughout 
the  workshop  with  photos  and 
journaling. 

Dr.   Brown  also  discussed  the  EmmeP 
T i l l  exh ib i t  on  d isp lay  for  the 
par=cipants.  This  traveling  display 
s h owca s e s  p r ima r y 

sources  of  informa=on,  including 
photos  and  newspaper  clippings,  and 
contemporary  percep=ons  of  the 
people involved in the case. 

The  program  staff  and  par=cipants 
introduced  themselves  to  each  other. 
The  par=cipants  were  a  diverse  group,  
coming  from  loca=ons  as  distant  as 
Honolulu,  Hawaii,   Detroit,  Michigan, 
and Yuma, Arizona. The group  included 
elementary,  middle  school,  and  high 
school  teachers. Some  teachers  taught 
classes  directly  related  to  the  Delta 
while  others  hoped  to  include  the 
informa=on they learned  in  their math, 
science, Hebrew, and art classes.

Showing of Lalee’s Kin
Delta State University

1:00‐2:00

A`er  lunch,  the  par=cipants  watched 
LaLee’s  Kin,   a  documentary  that 
analyzes both poverty and educa=on  in 
the  Delta  through  the  perspec=ves  of 
LaLee  Wallace,  her  family,  and  the 
Ta l l a h a t c h i e  S c h o o l  D i s t r i c t 
Superintendent Mr. Reggie Barnes.

This  emo=onal  and  powerful  film 
highlights  the  struggle  of  Ms.  LaLee 
Wallace,  the  unemployed  family 
matriarch of her family.  She lives out of 
a  dilapidated  trailer,   which  does  not 
have  the basic  ameni=es of water  and 
electricity. LaLee  only has a  sixth  grade 
educa=on  due  to  sharecropping  past; 
picking  coPon  does  not  require  the 
ability  to  read.  She  struggles  to  take 
care  of  the members  of  her  extended 
family, who, like her, have received liPle 
educa=on  as  a  consequence  of  the 
vicious  cycle  of  poverty  that  has 
p l a gued  t he  A f r i can ‐Amer i can 
inhabitants  of  post‐sharecropping 

South.

Tallahatchie  county  residents  live  with 
the  legacy of coPon. They are  trapped 
in  an underfunded, broken educa=onal 
system; a system that has slighted them 
at every opportunity.

Regg ie  Ba rnes ,  s choo l  d i s t r i c t 
superintendent,   is  trying  to  fight  this 
cycle  by  improving  the  District 
schooling  system.  In  this  movie,  he  is 
working  to  improve  test  scores.  The 
Tallahatchie  School  District  has  been 
put on proba=on and unless  it  raises its 
scores,  will  be  taken  over  by  the  state. 
Barnes is concerned  that state takeover 
would  only  perpetuate  the  district’s 
problems,  as  they  are  unlikely  to 
understand  the  unique  situa=on  and 
local  character  of  the  school  district. 



The Delta Center for Culture and Learning

Page 10

A`er  a  year  of  hard  work,  the  West 
Tallahatchie  schools  succeeded  in 
raising their scores.

Educa$on in the Delta
Reggie Barnes

Delta State University

2:00‐3:00

R e g g i e  B a r n e s ,  t h e  f o r m e r 
s u p e r i n t e n d e n t  o f  t h e  We s t 
Tallahatchie  School  District  and  a 
featured  community member  in Lalee’s 
Kin,   spoke  to  the  par=cipants  of  the 
Most Southern Place on Earth about his 
experience  in  educa=on  and  the 
making  of  Lalee’s  Kin.  Mr.  Barnes 
affi rmed  t h a t  n o t h i n g  i n  t h e 
documentary  had  been  scripted.  The 
Wallace  family’s poverty, illiteracy,  and 
poor  nutri=on  as  portrayed  in  the 
movie  are  accurate  and  indica=ve  of 
the situa=on of many West Tallahatchie 
residents. Tallahatchie County does not 
have  a  park, traffic  lights,  or  even  any 
fast  food  restaurants.  The  County 
struggles with a strong drug presence.

As  superintendent, Mr.  Barnes mowed 
the lawn  five days  a week and worked 
to  connect  the district’s  schools  to  the 

county  water.  Un=l  1999,  the  district’s 
schools  ran  on  wells  and  leech  fields. 
Several  =mes  school  had  to  be  canceled 
due to plumbing problems.

During his =me as superintendent, Barnes 
faced  the  challenge  of  overcoming  a 
culture  of  poverty.  Students  o`en  didn’t 
show  up  to  school  on  the first  day, they 
received  liPle  support  for  their  studies 
from their family, and they o`en  had not 
been  paid  aPen=on  to  prior  to  enrolling 
i n  s c h o o l .  B a r n e s  fi r e d  m a n y 
underperforming  Tallahatchie  teachers, 
causing  much  controversy,  in  hopes  of 
improving the educa=on of his students. 
As a Delta State graduate, he realized  the 
importance  of  understanding  a  world 
broader  than  one’s  hometown.  One  of 
Mr.  Barnes  primary goals  was  to  expose 
children  to  new  cultures  of  learning  and 
hard  work. Although Mr. Barnes did help 
to  improve  the West  Tallahatchie  school 
district, he reminded the par=cipants that 
there  was  no  easy  answer  to  the 
s i tua=on.  A  ch i ld ’s  educa=on  i s 
dependent  on  much  more  than  school 
itself.  However,  he  also  praised  the 
teachers for the work  they did. He stated, 
“Teachers  are  in  the  greatest  profession 
there is. Be proud of yourselves.”

Site of the 1927 Levee Break
Luther Brown

Mounds Landing

3:30‐4:30

The  1927  Flood  was  one  of  the  most 
devasta=ng  disasters  of  the  twen=eth 
century.  A`er  much  of  the  United 
States received record rainfall in the fall 
of  1926  and  the  spring  of  1927, 
flooding  occurred  in  eleven  states, 
many on the Mississippi River drainage. 
There  were  many  levee  breaks  during 
the flood but the most damaging break 
occurred  at  Mounds  Landing  near 
Greenville, Mississippi. The water broke 
through  with  a  force  twice  that  of 
Niagara  Falls  and  flooded  all  of  the 
Delta to  the south with  several  feet  of 
water.  Greenville  had  a  refugee 
popula=on of 13,000 as a  result  of  the 
levee break.

Par=cipants of the Most Southern Place 
on  Earth  visited  the  modern  levee  at 
Mounds  Landing.  They  walked  along 
the  levee  and  had  the  opportunity  to 
envision    what  the  1927  Flood  may 
have looked like.

The Mississippi River and 
CaFish Supper
Great River State Park

5:00‐6:30

For  their  first  taste  of  the  Mississippi 
Delta, the par=cipants visited the Great 
River Road State Park for  a fried  calish 
dinner.  Before  dinner,  the  teachers 
enjoyed climbing the park’s tower  for a 
panoramic view of the Mississippi river. 
As  many  of  the  teachers  had  asked 
about  farming  in  the  Delta,   Don 
Aylward, who  has  farmed  in  the Delta 
for  many  years,  led  a  ques=on  and 
answer  session  on  the  region’s 
agriculture.
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Showing of Delta Jews
Bus to Greenville, MS

8:00‐9:00

As  the  bus  drove  to  Greenville,  the 
teachers  watched  Delta  Jews,  which 
explains  the  role  Jews  have  played  in 
the  Mississippi  Delta.  Jews  are 
“between  black  and  white”  and  have 
o`en  found  themselves  without  a 
defined  place  in  the  South’s  rigid 
racial  hierarchy.   Although  some 
Jews  were  farmers,  the  majority 
formed  a  strong  merchant  class. 
Their  stores catered  to  both blacks 
and  whites.  As  Delta  towns  have 
dried up, the Jewish popula=on has 
also dwindled

Chinese Cemeteries
Greenville, MS

Cathy Wong

9:00‐10:00

Cathy  Wong,  a  lifelong  member  of 
Greenvil le’s  Chinese  community, 
introduced  the Most Southern Place on 
Earth  par=cipants  to  both  the  old  and 
new  Chinese  cemeteries.  The  Chinese 
began  their  own  cemeteries  as  they 
were considered neither black nor white 
and  thus,  could  not  be  buried  with 
either  race. The old  cemetery was built 
on  acre  of  land  and  is  perhaps  the 
oldest  Chinese cemetery  in Mississippi. 

Buying the  land was a great  success  for 
the  Chinese  community,  as  generally 
the  Chinese  were  not  allowed  to 
purchase land. 

The new Chinese cemetery, located  just 
down  the  road,  is much  larger. A  fence 
and  pillars  marked  with  the  classic 
Chinese  symbols  of  the  moon  and  the 
star  enclose  the  cemetery.  The 
gravestones  in  the  Chinese  cemeteries 

are  symbolic  of  the  dual  culture  the  
Chinese live with in Mississippi: one side 
is  wriPen  in  Chinese  and  one  side  
iswriPen in English. Ms. Wong explained 
that  the  trinkets  and  food  le`  on  the 
graves  were  products  of  the  Chinese 
popula=on’s  reverence  for  their 
ancestors,  which  stems  from  the 
Buddhist  tradi=on.  Although  many  of 
the Delta’s Chinese retain some of their 
Buddhist  roots,  most  Chinese  aPend 
Bap=st  Mission  churches.  Greenville’s 
Chinese  popula=on  has  dwindled 
greatly  in  recent  years  as  the  children 
have  gone  to  college  and  been  unable 
to  find  opportuni=es  to  work  in  the 
Delta a`er gradua=ng.

Live Oak Cemetery
Greenville, MS

10:00‐10:30

Live  Oak  Cemetery  is  Greenville’s 
historically black cemetery. Holt Collier’s 
grave is  located here. Holt Collier was a 
famous  hunter  and  caught  over  3,000 
bears  in  his  life=me.    In  the  early 

twen=eth  century,  he  caught  a 
bea r  fo r  Teddy  Rooseve l t . 
Roosevelt,   claiming  that  the  bear 
was too cute, refused to  shoot  the 
bear.  The  circula=on  of  this  story 
led  to  the  crea=on of the “Teddy” 
Bear craze.

Hebrew Union Temple
Greenville, MS

10:30‐11:30

Benji Nelkins, a layperson at the Hebrew 
Union Temple, provided the par=cipants 
with  a  brief  background  of  his 
congrega=on  and  of  Jews  in  the  Delta. 
The Greenville Temple was chartered  in  
1880  and  the  first  temple  was  built  in 
1906.  Although  Greenville  used  to  be 
the  largest  temple  in  the  state  of 
Mississippi, there  are  only  fi`y  to  sixty 
families  on  the  roll  book  now.  As  the 
Delta’s  popula=on  has  dwindled,   Jews 
con=nue  to  leave  the  area  in  hopes  of 

Immigrant Stories
DAY 3: TUESDAY JUNE 16, 2009
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finding  bePer  opportuni=es  and  a 
more vibrant Jewish community. 
The  par=cipants  were  especially 
interested  in  the  role  the  Jewish 
community  played  during  the 
Civil  Rights  movement.  Mr. 
Nelkins  reminded  the  teachers 
that  the  1960s  were  a  =me  of 
great  fear  for  everyone  in  the 
South.  In  par=cular,  the  Jewish 
community,  a  merchant  group, 
found  the  situa=on  difficult  as 
they  felt  the  need  to  appease 
both  the  white  and  black 
communi=es  as  they  did  not  fit 
into either category.

A`er  the  discussion  with  Mr. 
Nelkins, the par=cipants  had  the 
opportunity  to  explore  the 
temple’s  small  museum  of  Delta 
Jewish history.

1927 Flood Museum
Greenville, MS

11:30‐12:30

Located next door to  the Hebrew 
Union  Temple,  the  1927  Flood 
M u s e u m  p r o v i d e d  t h e 
par=cipants  informa=on  on  and 
the  opportunity   to  see  pictures 
and  ar=facts  of  the  flood.  The 
museum  is  newly  built  and  is 
housed  in  a  building  that  was 
probably once part of the historic 
Blantonia  informa=on.  The 
teachers  had  the  opportunity  to 
explore  the  museum’s  exhibits, 
listen  to  Charlie  PaPon  sing  a 
blues  song  about  the flood, and 
watch  of  the  documentary Fatal 
Flood. 

Religious and Cultural 
History of the Delta
Charles Reagan Wilson

Delta State University

10:00‐11:00

Charles  Reagan  Wilson  is  the  former 
director of the  Center  for  the  Study of 
Southern  Culture and  now  is a  faculty 
member  of  the  history  department, 

specializing in  Southern  studies  at  the 
University  of  Mississippi.  He  spoke  to 
the par=cipants  of  the Most  Southern 
Place  on  Earth  about  religion  in  the 

Delta. 

Mr.  Reagan  explained  that  most 
Southerners,  especial ly  Afr ican 

Americans,  are  evangelical 
Bap=st s .   They  emphas i ze 
conversion  and  believe  in  the 
hope  provided  by  the  personal 
narra=ve.  No maPer how wicked 
their  former  life,  Bap=sts believe 
that  anyone  can  be  saved  by 
Jesus ’  g race .  Bap=sts ,  i n 
addi=on,  are  fundamentalists 
and  believe that  the Bible  is  the 
only authority. 

According to Mr. Reagan,  religion 
w a s  a l s o  i m p o r t a n t  i n 
maintaining  the  rigid  social 
structure  of  the  South  and  the 
crea=on  of  Rhythm  and  Blues. 
Bible based arguments, similar to 
those  used  in  the  =mes  of 
slavery,  were  used  to  jus=fy 
segrega=on  and  discrimina=on. 
Although  women’s  rigid  gender 
roles  were  also  derived  from 
faith‐based  arguments,  many 
females gained power by crea=ng 
church based social  groups.

The  South’s  gospel  music  and 
chanted  sermons  led  to  the 
crea=on  of  rhythm  and  blues. 
Mr. Reagan showed a film called 
Two  Black  Churches,  which 
explored  the  prevalent  role  of 
music  in  a  rural  and  an  urban 
southern  church.  Many  of  the 
South’s  gospel  music ians, 
including  Sister  RosePa  Tharp, 
the  Golden  Gate  Quartet,  and 
Sister  Wynona  Carr,   laid  the 
founda=on for R&B.
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The Blues: American Roots Music and
 The Culture that Created it

DAY 4: WEDNESDAY  JUNE 17, 2009

Dockery Farms
Luther Brown

Dockery, MS

7:30‐8:15

As  the  bus  drove  west  to  Dockery 
Farms,   Dr.  Brown  explained  some  of 
C leve land ’s  h i s tory.  Downtown 
Cleveland has two main streets because 
the Illinois Central Railroad  line used  to 
bisect  the  town.  The  Genesis  hospice 
on  the  outskirts  of  town  was  once  a 
Chinese  Bap=st  Church.  Chinese 
immigra=on  to  the Delta  began  in  the 
1820s. The  Chinese becase well  known 
for their grocery stores.

Upon  arriving  at  Dockery  Farms,  the 
par=cipants  watched  a  short  video  of  
young  B.B.  King,  who  explained  the 
historical  significance  of  the  Farms  to 
the music  industry. Dockery Farms was 
the  childhood  home  of Charlie  PaPon. 
PaPon  was  the  first  Blues  ar=st  to 
record  his  music  and  therefore  is 
dubbed the “Father of the Blues”. 

Will Dockery established Dockery Farms 
in  1895  to  produce  coPon. Dockery,  a 
company  town,  inc luded  three 
churches,  a  stop  on  the  famous  Pea 
Vine  Railroad, a  full‐=me doctor,  and  a 
c o P o n  g i n  a t  t h e  h e i g h t  o f 
sharecropping produc=on. 

The  par=cipants  were  able  to  explore 
the Dockery grounds. The artesian well, 
coPon  gin,  and  seed  house  are  s=ll 
standing today.

The Crossroads
Luther Brown 

Dockery Road and Ruleville Road

8:15‐8:45

  The  bus  stopped  at  the  crossroads  of 
Dockery Road and Ruleville Road. It was 
here that Robert Johnson  is rumored  to 
have  sold  his  soul  to  the  devil. Robert 
Johnson  transformed  from  a mediocre 
guitarist to an excellent slide guitarist so 
quickly  that  is  was  speculated  that  he 
used  impure  methods.  Johnson  was 
murdered  in Greenwood, Mississippi  at 
the age of 29. He was buried  so  quickly 
that  his  grave  was  never  officially 
recorded.   Three  sites  are  currently 
marked with his name.

Fannie Lou Hamer Memorial
Luther Brown 

Ruleville, MS

8:45‐9:30

Par=cipants  toured  the  grave  and 
memorial  of  the  legendary Civil  Rights 
Ac=vist,  Fannie  Lou  Hamer. Hamer  was 
a  bookkeeper  at  a  sharecropping  farm 
in  the 1950s. In  her middle age, Hamer 
registered  to  vote. Consequently,  both 
she  and  her  husband  were  fired  from 
the  farm  and  lost  their  home  on  the 
farm property. 

She then  became a prominent member 
of  the Mississippi Democra=c  Freedom 
Party.  Prior  to  1968,  the  Democra=c 
party  of  Mississippi  was  segregated. 
During  the  1964  Democra=c  Na=onal 
Conven=on, Ms. Hamer gave a powerful 
address  to  the  Creden=als  CommiPee 
in  which  she  appealed  to  have  the 

F reedom  Pa r t y  s e a ted  a t  t h e 
conven=on. 

Later  in  her  life,  she  established  a 
Freedom  Farm  in  order  to  feed  the 
many  African‐American  families  that 
had lost  their family gardens at the end 
of  sharecropping.  Ms.  Hamer  died  of 
breast  cancer  in  Mound  Bayou  and  is 
buried  on  the grounds  of  the  Freedom 
Farm  in  Ruleville.  The  people  of 
Ruleville  con=nue  to  fundraise  for  the 
Fannie  Lou  Hamer  memorial  and  hope 
to  install a life size statue of Ms. Hamer 
in the future.

B.B. King Museum
Luther Brown 

Indianola, MS

8:00‐8:30

Riley B. King, or  as  he  is  bePer  known, 
B.B.  King,  is  the  hometown  hero  of 
Indianola, Mississippi.  The  par=cipants 
visited  the  new museum  in  downtown 
Indianola  which  celebrates  this  man’s 
contribu=on  to  American  music.  A`er 
viewing  an  art  gallery  in  a  renovated 
coPon  gin  aPached  to 
t h e  m u s e um ,  t h e 
par=cipants watched a 
short video on the life 
of  BB  King  before 
entering  the  official 
exhibit.

T h e  e x h i b i t 
fo l l owed  the 
=me  period  of 
Mr. King’s 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life  chronologically,   star=ng  with  the 
Great Flood of 1927 and progressing to 
the  present  day.  The  museum  also 
explored  the  evolu=on  of  blues,  the 
manifesta=on and rise of the civil rights 
movement,  and  the  life  and  =mes  of 
B.B. King himself.

The museum  displayed  personal  items 
of  Mr.   King,  such  as  his  honorary 
doctorate  degrees,  clothing,   and 
instruments,  and  also  had  interac=ve 
exhibits which  analyzed  the  Blues  and 
its influence on other musical forms.

The  museum  also  gave  some  insight 
into  modern  music  making  by 
simula=ng  modern  recording  studios, 
mixers  and  digital  so`ware  and 
technologies.

The Origin  and  Evolu$on of the 
Blues
David Evans

Delta State University

2:00‐4:30

For  our  Guest  Lecture  on Wednesday, 
we  were  treated  to  the  origin  and 
evolu=on  of  the  blues,  courtesy  of 
guest lecturer Dr. David Evans. 

Dr.   Evans  provided  a  very  thorough 
analysis  of  the  evolu=on  of  the  blues, 
looking at  it  from  its  roots  in  Dockery 
Farms folklore in the early 20th century 
to  the modern music  of ar=sts  such as 
Bobby Rush and B.B. King.

D r.  Evan s  fo cu sed  on  t he 
Mississippi  blues, explaining some 
of  the  cultural  nuances  of  the 
regional  blues.  For  example, 
female  performers  were  rare, 

par=cularly  live performers due  to  the 
u n s a f e  a t m o s p h e r e  a t  l i v e 
performances  for  unaccompanied 
females.

Dr.  Evans also gave an audio tour of the 
evolu=on of the blues star=ng with  the 
Charlie  PaPon,  then  working  through 
the  Robert  Johnson  and  Muddy 
Waters,  and  finishing  with  recent 
musical performances of B.B. King.

To  close  the  a`ernoon,  Dr.  Evans 
performed  a number  of  songs  for  the 
par=cipants,  evoking  images  of  rural 
Mississippi  through  his  lyrics  athat 
covered  everything  from  coPon  to 
calish.  The  songs  included  Charlie 
PaPon ’s  ‘ Pony  B l ue s ’,   Tommy 
McLennan’s  ‘Highway  51’,  and  Jimmy 
Reed’s ‘You don’t have to go’.
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The Story of Emmett Till
DAY 5: THURSDAY  JUNE 18, 2009

Mound Bayou
Luther Brown

Mound Bayou, MS

8:00‐9:00

Dr. Luther Brown briefed par=cipants on 
the  rich  history  of  Mound  Bayou  and 
Highway 61 while  touring the  loca=ons 
by  bus.  At  the  turnoff  to  Merigold, 
par=cipants  were  able  to 
see  the  historic  loca=on 
of  Highway  61,  its  first 
reloca=on, and  its current 
loca=on.

Merigold, a small town on 
the way to Mound Bayou, 
was  once  home  to  an 
avia=on  school  and  a 
WWII  prisoner  of  war 
camp.

Prior  to  the  Civil  War, 
Joseph  Davis,  brother  of 
Jefferson, adopted Robert 
O w e n ’ s  s o c i a l i s t 
p h i l o s o p h y  o n  h i s 
planta=on.  Slaves  were 
treated compara=vely well 
and found the model  so  successful  that 
f o l l o w i n g  t h e  c i v i l  w a r,  t h e 
Montgomerys,  an  African‐American 
fami l y,  founded  Mound  Bayou 
according  to  the  same  principles.  
Mound Bayou  is historically an all‐black 
community. 

Mound  Bayou  is  home  to  several 
pioneering  medical  ins=tu=ons.    The 
Taborian  hospital,  located  downtown, 
was  one  of  the  few  hospitals  to  treat 
blacks  in  the Delta  during the  early  to 
mid‐20th  century.  During  the  height  of 
its  service,  it  had  an  x‐ray,  dispensary, 

and  surgery  rooms.    The  Taborian 
Hospital  is  recognized  in  medical 
literature as the first HMO. The hospital 
was closed in the 1980s.  One of the two 
ini=al  Community  Oriented  Primary 
Care  (COPC)  centers  was  a l so 
established  in  Mound  Bayou.    Its 
exclusively  white  staff  were  the  first 
white residents in the community. 

With  the  departure  of  the  railroads 
from  the  area  and  the  reloca=on  of 
Highway  61,  Mound  Bayou,  like  many 
southern  towns,  has  shrunk  in  recent 
years.

Parallels Between the story of 
EmmeP Till and To Kill A 
Mockingbird
Henry Outlaw 

Delta State University

9:00‐11:00

 Henry Outlaw is the former chair of the 
Physical  Sciences  at  Delta  State 

University  and  has  been  very  involved 
in  collec=ng documents, oral  histories, 
and  ar=facts  from  the  EmmeP  Till 
murder  case.  Mr.  Outlaw  created  a 
traveling  exhibit  on  the  case  that  has 
received  na=onal aPen=on. The exhibit 
was  on  display  for  the  par=cipants  to 
see throughout the workshop.

Mr. Outlaw provided an overview of the 
EmmeP  Til l  case  for 
p a r = c i p a n t s  a n d 
demonstrated  how  they 
could  s imultaneously 
t e a c h  T o  K i l l  A 
Mockingbird  by   Harper 
Lee  with  the  case.   The 
en=re  EmmeP  Till  story, 
from the =me he reached 
Money, Mississippi  to  the 
=me that  E.O. Milam and 
R o y  B r y a n t  w e r e 
acquiPed, lasted just over 
a month. EmmeP  Till  was 
a  fourteen  year  old  boy 
who  had  grown  up  in 
Chicago  with  his  mother 
Mamie Till. He traveled to 
Mississippi in the summer 
of  1955  to  live  with  his 

uncle  Mose  Wright.  A`er  supposedly 
whistling  at  Carolyn  Bryant,  he  was 
brutally  murdered  and  thrown  in  the 
Tallahatchie  River. Mamie  Till,  wan=ng 
the world to see what had been done to 
her son,  had an open casket funeral and 
allowed  Jet  Magazine  to  publish 
pictures of his body. 

The  murder  suspects,  J.W.  Milam  and 
Roy  Bryant,  were  tried  in  Tallahatchie 
County ’s  courthouse  in  Sumner, 
Mississippi.  Despite  several  convincing 
tes=monies, the all‐white jury acquiPed 
the  suspects  a`er  just  an  hour  of 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discussion.   Protected  by 
double  jeopardy,  J.W. 
Milam  and  Roy  Bryant 
later  sold  the story of the 
murder to Look magazine. 
The  outrage  caused  by 
the  blatant  injus=ce  of 
the  case  is  thought  by 
many to have sparked the 
Civil Rights Movement. 

M r .  O u t l a w 
recommended  teaching 
this  important  case  by 

drawing  on  the  parallels 
present in the story Harper Lee tells in 
To Kill a Mockingbird. Both the real life 
Till  account  and  Lee’s  fic=onal 
narra=ve  involve  the  murder  of 
African‐American  men.  J.W.  Milam 
and  Roy  Bryant  are  similar  to  the 
antagonist  of  To  Kill  A  Mockingbird, 
Bob  Ewell.   In  addi=on,  both  Tom 
Robinson,  Lee’s  vic=m,  and  EmmeP 
Till  were  handicapped;  Robinson  by 
shriveled  arm  and  Till  by  a  stuPer. 
Most  importantly,  both  cases explore 
the  themes  of  human  morality,  as 
jus=ce  was  not  served  to  either  Tom 
Robinson’s or EmmeP Till’s murderers.

Teaching EmmeP Till
Marilyn Schultz

Delta State University

11:00‐12:00

Dr.  Marilyn  Shultz,  English 
Educa=on  Coordinator  for 
Delta  State  University, 
provided  informa=on  on 
teaching  resources  for  and 
her  own  experiences  with 
teaching  the  EmmeP  Till 
case.  She  recommended 
three books on  the  case  to 
the par=cipants: Mississippi 
Trial,  1955  and  GeDng 
Away  with Murder  by Chris 
Crowe and Wolf Whistle  by 
Nordan  Lewis .   In  her 

experience,   Dr.  Shultz  has  found  that 
these  books  speak  to  young  audience 
and  help  them  understand  an  event 
and  a  =me  period  that  they  weren’t 
alive for. In addi=on, she recommended 
using  Anne  Moody’s  book, Coming  to 
Age  in  Mississippi  to  teach  children 
about  Mississ ippi  heritage  and 
segrega=on,  although  it  does  not  talk 
about the Till case specifically. 

In  her  experience,  Schultz  has  o`en 
found  that  teaching  the  EmmeP  Till 
case  creates  tension  in  the  classroom. 
Many  students  are  uncomfortable 
s h a r i n g  t h e i r  t h o u g h t s  o n 
discrimina=on  and  prejudice.  She 
emphasized,  however,  the  importance 
of exploring race related ques=ons with 
students  to  the  par=cipants.  Talking 
about  racism  can  o`en  help  students 
understand  their  own  feelings  about 
the  issue  and  develop  beliefs  dis=nct 
from those of their friends and family.

Showing of American 
Experience: Emme> Till
Bus to Sumner, MS

1:00‐2:00

On the way to  Sumner, Mississippi  the 
par=cipants watched the PBS American 
Experience  documentary  of  EmmeP 
Till. This  PBS documentary follows  the 
story  of  EmmeP  Till.  The  movie 
provides  the  historical  background  of 
the case and explores the effects of the 
case on  the Civil  Rights movement  and 
American culture. 

Courthouse Discussion of the 
EmmeP Till Case
Sumner, MS

2:00‐3:30

A  panel  of  eleven  experts  addressed 
the  par=cipants  on  the  EmmeP  Till 
case  in  the  Sumner  courthouse where 
the trial was heard fi`y‐four  years ago. 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The panel  included two FBI agents who 
are  involved with the reopening of  the 
EmmeP  Till  case,  several  members  of 
the EmmeP Till Memorial  Commission, 
a  staff member  of  the William Winter 
Ins=tute for Racial Reconcilia=on, three 
men who had been personally  involved 
in the case in 1955. 

The  panel  was  run  in  a  ques=on  and 
answer  format. During  the  panel,    the 
the work of the EmmeP Till commission 
was  descr ibed,  the  process  of 
reopening the EmmeP Till  case  in 2004 
was explained, and  several  community 
members  gave  accounts  of  their 
experiences  with  the  case.  Efforts  are 
currently  being  made  to  preserve  the 
Sumner courthouse. 

Panel  Members:  Barbara  Blakely, 
Robert  Grayson, Dale Killinger,    Jerome 
LiPle, David Molina, Henry Outlaw, Lent 
Rice, Bruce Smith

Important Sites in the Till Case
Money, MS and surrounding area

3:30‐4:00

A`er  par=cipa=ng  in  the  panel 
discussion,   the  teachers  traveled  to 
several  important  sites  in  the Till  case. 
The bus drove past  the  remains of  J.W. 
Milam’s  home,  King’s  place,  the  site 
where  black  reporter  James  Hicks 
found evidence per=nent to  the trial  in 
1955, and the Glendora Gin. J.W. Milam 
and Roy Bryant  took a fan  from the gin 
and  =ed  it  around  Till’s  neck  before 
throwing him  in  the  Tallahatchie  River. 
The  bus  also  stopped  at  the  river 
marker  that  commemorates  the  site 
where Till’s body was recovered and  at 
the Bryant  Store  in Money, Mississippi. 
The store stands  in disrepair  today and 
is  at  risk  of  falling  down  unless 
preserved. 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The Civil Rights Movement
DAY 6: FRIDAY JUNE 19, 2009

Showing of Dream Deferred
Luther Brown

Bus to Memphis, TN

7:30‐9:30

On  the  bus  to  Memphis,  par=cipants 
watched the short film Dream Deferred, 
p roduced  by  the  S tudents  fo r 
Nonviolence  Coordina=ng  CommiPee. 
This  film, made  in  1964, was produced 

for  the  Freedom  Summer’s  voter 
registra=on drive. It contains interviews 
with  SNCC  workers,  African‐Americans 
registering  to  vote,  and  a  speech  by 
Fannie  Lou  Hamer.   It  was  filmed  in 
Mississippi  and  Alabama.  For  the 
remainder  of  the  bus  ride,   Dr.  Brown 
played  blues  music  and  told  the 
par=cipants stories and interes=ng facts 
about the Delta.

The Stax Museum of American 
Soul Music
Memphis, TN

9:30‐10:30

  The  Stax  Museum  of  American  Soul 
Music  is  located  on  the  original  site  of 
the Stax  Record  label.  The  label  began 
in  1959 with  a small  record store in  an 
old  movie  theater.  The  label  grew 

quickly and soon  launched stars such as 
O=s  Redding,  the  Staple  Sisters,  and 
Isaac  Hayes.  Integrated  from  the  start, 
the  S tax  labe l  was  known  for 
unprecedented  collabora=on  between 
its  ar=sts  and  having  a  family  feel. 
Already  experiencing  difficul=es  from 
growing quickly and losing several of its 
key staff members, Stax was not able to 
withstand  the  shock  of  the  race 
rela=ons  turmoil  that  followed  Mar=n 

Luther King Jr.’s assassina=on in 1968.

The  Stax Museum  today  contains  over 
2,000 exhibits on  Soul  Music,  including 
an  en=re  church  from rural  Mississippi 
and  a  dance  floor.  The  Stax  Museum 
also  records  the  history  of  other  soul 
labels  such  as  Motown,  Atlan=c 
records, and Hi. 

The Rock and Soul Museum
Memphis, TN

10:30‐11:30

The Rock and Soul Museum, created by 
the Smithsonian  ins=tute, is  located on 
Beale  Street  in  Downtown  Memphis.  
The  Museum  records  the  history  of 
early  jazz,  blues, country, and  rock and 
roll  music.  In  the  mid‐twen=eth 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century,  Memphis  was  a  hotbed  for 
American  music.  It  was  home  to  Sun, 
Hi,  and  Stax  records  and  their  stars  – 
Elvis Presley, O=s Redding, Isaac Hayes, 
Al Green, and  Jerry Lee Lewis.

The  par=cipants  listened  to  a  audio 
tour  of  the  museum  while  wandering 
through  its  exhibits.,The  museum 
included  costumes  from  famous 
musicians,  their  instruments,  and 
jukeboxes.

Neely’s Bar‐B‐Que
Memphis, TN

11:30‐1:00

Neely’s  Bar‐B‐Que  is  the  home  of  Pat 
and  Gina  Neely, hosts  of  Down  Home 
with  the  Neelys,   a  Food  Network 
program.  The  teachers  enjoyed  the 
heaping por=ons of authen=c Memphis 
barbeque  while  par=cipa=ng  in  lively 
conversa=on with one another. 

Na$onal Civil Rights Museum
Memphis, TN

1:00‐3:00

Located  in  the  historic  Lorraine  Hotel 
where Mar=n  Luther  King  Jr. was  shot 
41  years  ago,  the  Na=onal  Civil  Rights 
Museum  details  America’s  Civil  Rights 
journey.   The  museum’s  informa=ve 
exhibits  begin  with  Civil  Rights  in  the 
nineteenth  century  and  follow  the 
movement as  it bloomed  in  the 1960s. 
The  Most  Southern  Place  on  Earth 

par=cipants  were  able  to  walk 
through  a  bus  similar  to  the one 
Rosa  Parks  rode  on, watch  video 
clips  about  the  freedom  riders, 
and  see  the  hotel  room  where 
Mar=n  Luther  King  slept  on  his 
last night.

The  Museum  also  includes  an 
addi=on  in  the  rooming  house 

across the street  from the Lorraine 
Motel, where  James  Earl  Ray fired  the 
deadly shot  that  took King’s  life.    The 
addi=on,  opened  in  2002,   details  the 
inves=ga=on  of  Dr.  King’s  murder, 
commemorates  the  work  he  did  with 
the  Poor  People’s  campaign,  and 
reminds  visitors  of  the  many  people 
who have been killed for their advocacy 
of peace.

Many  of  the  teachers  were  interested 
in  mee=ng  Jacqueline  Smith  who  sits 
outside  the  museum.  Ms  Smith  has 
been protes=ng the museum for almost 
22 years. She defiantly opposes the $10 
million  dollar  facility,  claiming  that  Dr. 
King  would  have  rather  used  the  site 
and  funds  to  provide  housing  for  the 
dilapidated  regions of Memphis that  lie 
just  on  the  outskirts  of  downtown 
Memphis.

Showing of Goin’ to Chicago
Bus to Delta State University

3:00‐5:00

On  the  bus  trip  to  home, 
the  par=cipants  watched 
Goin ’   to  Ch i cago ,   a 
documentary  on  a  group 
of  former  Greenvi l le 
res idents  who  came 
together  to  reminisce 
about  their  experiences 
of  migra=on.  The  group 
had  le`  Greenville  and 
m o v e d  t o  C h i c a g o 
following  World  War  II. 

The  documentary  depicts  their 
s t rugg le s  a s  sha rec roppers  i n 
Mississippi  and  their  well‐paying 
factory  jobs  in  Chicago  through 
personal stories. The documentary also 
describes  the  problems  created  by  the 
lack  of  affordable  housing  in  Chicago 
and the closing of many factories.

Po’ Monkey’s Lounge
Merigold, Mississippi

8:30

Po’ Monkey’s Lounge is one of the  last, 
if  not  the  last,   rural  jook  joint. Willie 
Seaberry  or  as  he  is  bePer  known, 
Monkey,  has  been  running  the  club 
every  Thursday  night  for  almost  fi`y 
years.  Jook  jointswere  once  common 
throughout  the  South.  Many  of  the 
blues  musicians  that  the  par=cipants 
had  learned  about  during  their  trip  to 
Memphis  first  played  the  blues  on 
informal  stages  like  the  one  at  Po’ 
Monkey’s. Originally used as a place for 
sharecroppers  to  gather  and  socialize 
a`er a hard week in the fields, the jook 
joint  has  died  along  with  the  coPon‐
picking way of  life.  The opportunity  to 
visit  Po’  Monkey’s  is  truly  unique 
because  when  the  Lounge  disappears, 
so  will  the  rural  jook  joint  tradi=on. A 
new  Mississippi  Blues  Trail  marker 
placed  outside  the  Lounge  recognizes 
Po’ Monkey’s  for  its contribu=on to  the 
blues.
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The Delta in Diaspora
DAY 7: SATURDAY JUNE 20, 2009

The Delta in Diaspora
John B. Strait

Delta State University

8:00‐10:30

Dr. John B. Strait, assistant professor  of 
geography at Sam Houston University in 
Huntsville, Texas, lectured  the  teachers 
on  the  movement  of  Southern  people 
and culture out of the South. During the 
Great  Migra=on,  which  occurred 
between  1915  and  1930,  as  many  as 
seven  million  people  le`  the  South. 
Southerners  le  ̀ their  homes  for  a 
variety  of  reasons:  the  prospect  of 
bePer  j obs ,  e spec i a l l y  a s  the 
mechaniza=on of coPon picking had le` 
many  sharecroppers  unemployed,  the 
hope  of  freedom  from  the  oppression 
of  the  Jim Crow South, the devasta=on 
le`  by  the  1927  Flood,  and  the 
turbulence caused by WWI and WWII. 

As masses of people  le  ̀ the Delta, they 
brought  their  culture  with  them.  The 
blues of  the Delta became the blues of 
C h i c a g o .   S o u t h e r n  c h u r c h e s 
reestablished  themselves  in  the  north 
as their  congrega=ons moved. Many of 
the residents  of  Chicago, Detroit, Gary, 
and  Ypsilan= con=nue  to  call  the Delta 
home today.

The  rural  Southern  culture  was 
transformed as it was transplanted into 
the  urban  seRng.  The  blues  were 
electr ified,  re‐created  Southern 
churches  became  more  liberal,  and 
coPon pickers became  factory workers. 
The  Great  Migra=on  also  spurred 
changes  in  gender  rela=ons,  poli=cs, 
and  literature.  The  first  bi‐racial 
coali=ons were formed and women, led 
by  the  flamboyant  Bessie  Smith, 

garnered  more  power  in  the  social 
scene.

  Dr.  Strait  encouraged  the  par=cipants 
to  inves=gate  the  presence  of  the 
Southern  diaspora  in  their  own 
hometown. Today, Southern influence is 
visible in nearly all  aspects of American 
culture.

Making Mojos
Luther Brown

Delta State 

University

10:30‐11:00

  A mojo  is  a  power 
object  used  in  the 
Afr ican‐American 
fo l k  t rad i=on  o f 
H o o D o o .  T h e 
par=cipants  made 
their  own  mojos  by 
filling  black  cloths 
with  mortar  from  the 
Money  store,  crushed 
b r i c k s  f r o m  t h e 
Dockery  planta=on, 
g r a v e l  f r o m  t h e 
crossroads,  rice,  pieces 
of  old  records,   BBs, 
p i e c e s  o f  a  vo te r 
registra=on  form,  and 
several  other  objects. 
Their  cloth  was  =ed 
into  satchel,  never  to 
be  opened  again.  Unlike 
most mojos, which are used  for  power 
over  other  people,  these  mojos  were 
created  to  give  the  par=cipants  the 
power  of  memory.  The  Delta  Center’s 
hope  is  that  when  the  par=cipants 
return home and place their mojos in a 
visible loca=on, they will be asked what 

it  is. By the =me that  they have finished 
explaining  the  various  objects  their 
mojo  contains,  they  will  have  given 
their  listener  a  brief  overview  of  their 
experience  in  the  Delta  and  reminded 
themselves  of  the  things  they  learned 
during the workshop.

I Got My Mojo Working

Popularized by Muddy Waters

Got my mojo working, but it just won't work on you

Got my mojo working, but it just won't work on you

I wanna love you so bad till I don't know what to do

I'm going down to Louisiana to get me a mojo hand

I'm going down to Louisiana to get me a mojo hand

I'm gonna have all you women right here at my command

Got my mojo working, but it just won't work on you

Got my mojo working, but it just won't work on you

I wanna love you so bad till I don't know what to do

I got a gypsy woman givin' me advice

I got a gypsy woman givin' me advice

I got some red hot tips I got to keep on ice

Got my mojo working

Got my mojo working

Got my mojo working

.....

But it - uh uh - just won't work on you
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Comparing the Delta to Your 
Place
Luther Brown

Delta State University

11:00‐12:00

The  workshop  c losed  with  the 
opportunity  for  par=cipants  to  share 
their  experiences,  insights,  and  plans 
for  teaching about  the  Delta with  one 
another. The teachers were enthusias=c 
about  using  issues  in  their  own 
communi=es, especially those involving 
race  rela=ons,  to  teach  about  the 
history of the Delta. A`er aPending the 
workshop,  many  of  the  par=cipants 
realized  that  the  history  of  their 
hometown  was  intertwined  with  the 
history of  the Delta.  Addi=onally, many 
of  the  par=cipants  planned  to  include 
music  in  their  classrooms.  Some 
teachers simply hoped to play the blues 
while  their  students  were  working 
while  others  planned  to  have  their 
students  write  blues  songs  and 
research blues musicians. The  teachers 
seemed  confident  in  their  ability  to 
relate  the  “sense  of  place”  they 
acquired  about  the  Delta  to  their 
students  and  to  compare  the  Delta  to 
their own place. 

Many of the par=cipants stated that the 
wo r k s h op  h a d  c h a n ged  t h e i r 
percep=on  of  the  Del ta ;  the i r 
understanding  had  become  much 
richer  as  a  result  of  the  workshop. 
Many  of  the  par=cipants  hoped  to 
return  to  the  Delta  with  their  families 
and/or classes.
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Themes and Curriculum
THROUGHOUT THE WORKSHOP

Curriculum Sessions
JannePa Wadell and Leslie Griffin

Delta State University

Nightly

JenePa Wadell and Leslie Griffin  led the 
par=cipants  in  developing a curriculum 
framework  for  the  Delta  and  wri=ng 
lesson  plans  throughout  the  week.  Dr. 
Wadell  and  Dr. Griffin  encouraged  the 
par=cipants  to  approach  their  lesson 
plans  and  curriculum  development 
from  an  interdisciplinary  perspec=ve. 
Addi=onally,   they  encouraged  the 
teachers  to  read  their  experiences  in 
the workshop as a rich text; a text filled 
with  sights,  smells,  movement,   tastes, 
and emo=ons.  Then, the would be able 
write  this unique text  into  their  lesson 
plans.   The  teachers  were  required  to 
submit  the  “bare  bones”  of  a 
curriculum and  two  lesson plans at  the 
end of the Workshop.

Song, Taste, and Reading of the 
Day
Daily

  Each  day  of  the  workshop  had  a 
reading, song,  and  taste that  related  to 
the day’s  theme. On Day One, themed 
“The River, Creator and Destroyer of the 
Delta”,  the par=cipants ate  fried  calish 
and  listened  to  the  song  “When  the 
Levee Breaks” by Memphis Minnie  and 
Kansas Joe McCoy. A`er learning about 
the  Delta’s  many  immigrants,  the 
par=cipants  ate  fortune  cookies  and 
pork chiPlins made by  a Delta Chinese 
factory.  Par=cipants  read  the  “Weary 
Blues”,  a  poem  by  Langston  Hughes, 
before studying the region’s music. 

Themes of the Day

Day 2: ♪ “When the Levee Breaks” - Memphis Minnie and Kansas Joe 
McCoy, “Old Man” - William Faulkner, Fried Catfish

Day 3: ♪ “Sail Away” - Randy Newman, Gong Lum v. Rice, Fortune 
Cookies and Fried Chittlins

Day 4: ♪ “Crossroad Blues” - Robert Johnson, “The Weary Blues” - 
Langston Hughes, Hot Tamales

Day 5: ♪ “The Death of Emmett Till” - Bob Dylan, “The Shocking Story 
of Approved Killing in Mississippi” - William Bradford Huie, Koolickles

Day 6: ♪ “Green Onions” - Booker T. and the MG’s, “To the White 
Citizens of Cleveland, Mississippi” - Diana and James Bevel, Delta BBQ

Day 7: ♪ “Sweet Home Chicago” - Robert Johnson, Letters back forth 
from the North to the South, Fried Chickens and Pound Cake
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Date Ac$vity
Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Average 

Score

Percent 4s 

and 5s

1 2 3 4 5

Sunday June 14

Recep=on 0 1 5 17 9 4.06 81.3%

Monday, June 15

Introduc=on 1 1 4 8 17 4.26 80.6%

Discussion 0 1 5 10 14 4.23 80.0%

Lalee’s Kin: The Legacy of CoJon 0 0 1 5 28 4.79 97.1%

Discussion with Reggie Barnes 0 1 1 10 22 4.53 91.2%

Mounds Landing: 1927 Levee Break 0 0 3 11 20 4.50 91.2%

Great River Road Sate Park 0 0 4 8 22 4.51 88.2%

Curriculum Session #1 4 11 10 8 0 2.67 24.2%

Tuesday, June 16

Delta Chinese 1 2 2 10 17 4.25 84.4%

Delta Jews 1 0 3 6 22 4.50 87.5%

Black Graveyard 0 0 7 13 11 4.13 77.4%

Dr. Charles Wilson 0 0 5 14 13 4.25 84.4%

Curriculum Session #2 0 14 10 7 1 2.83 21.9%

Wednesday, June 17

Dockery Farms and the Crossroads 0 0 1 4 29 4.82 97.1%

Fanny Lou Hamer's Gravesite 0 0 3 5 26 4.68 91.2%

The Three R’s participants were asked to evaluate each of  the workshop’s activities. A ranking 
of  “1” denotes the least beneficial and interesting and a ranking of  “5” denotes the most 

beneficial and interesting.

Evaluations
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Date Ac$vity
Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Average 

Score

Percent 4s 

and 5s

1 2 3 4 5

BB King Museum 0 0 0 5 29 4.82 100.0%

Charley PaPon's Gravesite 0 0 4 7 8 4.18 78.9%

Dr. David Evans 1 6 14 8 4 3.24 36.4%

Curriculum Session #3 0 10 11 4 2 2.91 18.5%

Thursday, June 18

Mound Bayou 0 1 1 6 25 4.65 90.9%

EmmeP Till and To Kill a Mockingbird 0 0 1 5 27 4.79 97.0%

Teaching EmmeP Till 5 7 5 3 13 3.36 48.5%

Panel Discussion of Till case 0 0 2 4 28 4.75 94.1%

Curriculum Session #4 0 8 14 7 2 3.08 25.8%

Po' Monkey's 0 0 1 3 30 4.84 97.1%

Friday, June 19

Bus Ride to Memphis 0 0 5 11 18 4.37 85.3%

Stax Museum 0 0 1 4 29 4.82 97.1%

Rock and Soul Museum 0 3 4 8 19 4.26 79.4%

Na=onal Civil Rights Museum 0 0 1 4 29 4.81 97.1%

Bus Ride Home 0 1 8 11 13 4.09 72.7%

Curriculum Session #5 0 8 11 8 5 3.30 37.5%
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Date Ac$vity
Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Number of Respondents 

Repor$ng Each Score

Average 

Score

Percent 4s 

and 5s

1 2 3 4 5

Saturday, June 20

Dr. John B Strait 0 0 1 6 27 4.75 97.1%

Comparing the Delta to your place 0 0 2 7 13 4.50 90.9%

Mojo Making 0 0 0 4 30 4.88 100.0%

When asked if  the workshop should be offered again and if  they would recommend 
it to their fellow teachers, all 34 of  the participants who completed evaluations 

replied yes.
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Participant Comments

Thank you both [Lee Aylward and Luther Brown]for the outstanding program that you created for our group last week in the Mississippi Delta. It was one of the most fascinating and edifying educational opportunities that I have ever had the pleasure of attending. This was my first Landmarks Workshop, and although I would love to do another, I fully expect that it would pale in comparison to the program that y’all arranged. You have turned me into a life-long devotee to and advocate for the Mississippi Delta, and I am very grateful for your effort.

This was a complex workshop - scarcely a minute wasted. You conducted it with an 

impressive degree of polish and organization.

... I would definitely recommend this workshop to teachers. The information is 
powerful and I truly feel that I am a better US citizen simply because of the 

content...

... [When I get home,] the first email I send to our entire staff  will be to encourage 

them to apply.

Everyone was so helpful, hospitable, and nice. You all did a wonderful job at putting this workshop together. You have brought a place & history that I have always enjoyed to life. Luther - your passion for the Delta shines and you should be so proud of what you have accomplished. Keep up the good work! Build it and they will come!
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Lesson Plans
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Name:  Fred Aldrich, Janna Barger, Mary Brady, Ira Kirkpatrick           
L ESSO N PL A N 

Lesson Topic:  The Emmet Till Case          Grade Level: 8-12 
 

Broad-Based Theme: The Emmett T ill Case as the Catalyst to the C ivil Rights Movement 
Generalizations (3 or 4):  
1.  !"#$%&'#()"*+(#,*&*"$+*$"-(%)".$"#*&//$'#0*1$)12$30*2(-$04 
2.  Conflicts occur between persons of different cultural groups. 
3.  A significant event can have a long-lasting effect on historical, social, political, legal and moral issues. 
 
Guiding Questions (GQ): 
1.  How did interaction with the Mississippi Delta cost Emmett Till his life? 
2.  How did an event in an isolated community become a worldwide news  item? 
3.  Why has the Emmett Till case remained a burning issue for 55 years? 
4.  What lasting effects has the case had on American society? 
Lesson Plan Objective(s):  
 
Each student will 
*read an article about the 
Emmett Till case with 
understanding 
*ask pertinent questions 
about facts and voc-
abulary found in the 
article 
* develop an 
understanding of the rules 
of a teacher-made game 
*participate maturely in 
the game 
*research one aspect of 
the Emmett Till case from 
internet or hard copy 
sources 
*participate in the 
preparation and 
presentation of a group 

Gen/GQ # 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Procedure:  
A. Introduction/Motivation 
1. Distribute articles to each student to read    
    silently. 
 
2. Direct each student to write three questions  
   from the article on a 3x5 index card. Each    
   question must have a 1-2 word answer. 
 
3. Question cards are used for a game. (See 
    Attachment #1) 
 
B. Study/Learning Activities 
1. Divide the class into groups. Each group 
will be assigned one aspect of the case to 
research and report upon.  Groups are  
     The Incident 
     The Crime 
     The Arrest 
     The Funeral 
     The Trial 
     The Aftermath  

 Evaluation related to 
objectives 
 
*Teacher observation 
(1-4) 
 *grade for research and 
report 
* grade for follow-up 
response 
*grade on exam 

The Emmett Till Case
FRED ALDRICH, JANA BARGER, MARY BRADY, IRA KIRKPATRICK
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report 
*ruminate on the 
culminating question 
*thoughtfully address the 
culminating question in a 
five-paragraph essay 
*pass a teacher-made test 
on the facts of the case 
with at  least 85% 
comprehension 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
C. Culmination 
 
Each student will write a five-paragrph essay 
on the following question:  
 
!"#$%&'()*+&$,-(,.&#$/.&+(,.&%(&$00)1.&%#$%&

justice would have been done in the Emmett 
23**&'$0.45 
 
Students must choose three people involved 
in the Till case (excluding Emmett Till) and 
analyze and explain what each could have 
done differently to change the outcome. 
 
 
D. Follow-up: In Civil Rights unit, continue 
to reference the Emmett Till case  
 
 
 
 
 
 
 

 



The Delta Center for Culture and Learning

Page 38

!""#$%&'(")*+,-'.)/01)"%')2#13)4#&'5)

6 78983').",3'(".)8("0):10,;.)0/)/0,1)

6 <",3'(".)#-"'1(#"');,--8(:)$#13.)/10&)"%')3'$=)

6 <",3'(")>%0);,--.)$#13)#(.>'1.)"%')?,'."80()

6 <",3'(")='';.)$#13)8/)(0)0(')8()"%'):10,;)0@A'$".)"0)%8.)#(.>'1)

6 B/).0&'0(')0@A'$".C)"'#$%'1)8.)$#--'3)09'1)"0)3'$83')8/)"%')#(.>'1)>#.)$011'$")

6 B/)"%')#(.>'1)>#.)8($011'$"C)"%');'1.0()>8"%)"%')0@A'$"80()"#='.)"%')$#13)

6 B/)"%')#(.>'1)>#.)$011'$"C)"%');'1.0()>%0)0@A'$"'3)-0.'.)#)$#13)

6 4#&')8.)09'1)>%'()"%')3'$=)8.)'D%#,."'3C);'1.0()>8"%)"%')&0.")$#13.)>8(.E)



The Delta Center for Culture and Learning

Page 39

Introduction to the Blues
MICKEY MCGUIRE

Mickey McGuire:  Introduction to The Blues 
 
 
-Writing Prompt on board- What comes to your mind when you think of The Blues? 
 
-Teacher lead short discussion on student responses. 
 
-Students follow guided notes, lecture on history of The Blues From field Hollers to 
gospel to Delta Blues 
 
-Play Video Clip on The Blues- Unitedstreamng.com 
6 min 
 
-Pass out Lyrics to 3 Blues songs ! Student are asked to read the lyrics and interpret the 
lyrics and explain in their own words 
 
-Teacher Discussion on student responses 
 
-Play various Blues pieces and have students write down adjectives that describe the 
emotions that the various songs evoke in them. 
 
-Write down responses from students on board and discuss the general mood of the 
genre. 
 
-Close with a brief overview on the connection between Blues and the lifestyle of Blues 
artists 
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Historic Human Rights Violations - Research Paper
LUCINDA KAYSE-BARRETT, CAROL KING, MAURY NEVILLE, SUE LAMPROS

Name:  Lucinda Kayse-Barrett, Carol King, Maury Neville, and Sue Lampros         
  

L ESSO N PL A N 
Lesson Topic:  Historic Human Rights Violations!Research Paper       Grade Level:  9-12  
 

Broad-Based Theme: Place as Text in the Most Southern Place on Earth 
Generalizations (3 or 4):  
1. Populations/ Groups of people have been stripped of their human rights the world over. 
2. Awareness of these human rights violations ultimately lead to greater world awareness. 
3. Understanding of issues in the world ultimately lead to understanding of issues closer to home 
Guiding Questions (GQ): 
1. How did these oppressions/ violations develop? 
2. What are the events that happened? 
3. What resolved the issue and were there any legislations/ regulations that came out of this event? 
Lesson Plan Objective(s):  

 Understand and 
apply the correct 
format for creating 
a MLA Style 
research paper 

 Create greater 
awareness of 
human/ civil rights 
violations that 
have happened 
throughout the 
world 

 Synthesize 
information into an 
informational 
multi-media 
presentation 

 Create an age 
appropriate 
"#$%&'()*+,-../,.0,

violation 
researched 

Gen/GQ # 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Procedure:  
A. Introduction/Motivation 

 Introduce the project by reading Rosa 
by Nikki Giovanni and the Emmett 
Till case through multi-media 
resources. 

 
 
B. Study/Learning Activities 

 Conducting research with multiple 
resources 

 Taking notes from sources 
 Compiling information, writing 

summaries/ précis 
 Completing an outline of paper 
 Writing an introduction, body of 

paper, and conclusion of paper in 
steps including parenthetical citations 

 Peer editing of research paper 
 Final draft of research paper 
 Presentation of research through 

multi-media presentation including 
the class in some way 

Materials/Resources 
 Getting Away with 

Murder 
 12'$.3+,"#$%&'()*+,

books about 
difficult issues 

 Magazine/ 
newspaper articles 

 Television 
programs 

Evaluation related to 
objectives 

 Checks on the 
various steps of 
the research 
process for 
accuracy of the 
steps 

 Completed final 
draft of research 
paper in MLA 
format 

 Presentation of 
research 

 Finished 
"#$%&'()*+,-../,

project 
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 Synthesizing information of research 
in a way that is appealing/ 
educational/ appropriate for a child 
!"#$%&"'(')"*+,#-./0'1$$2 

 
 
 
 
 
 
 
C. Culmination 

 Final draft of a correct MLA style 
research paper  

 Multi-media presentation 
 3#*&*.(+')"*+,#-./0'1$$2 

 
 
 
D. Follow-up  

 Quizzes/ follow up questions after 
each presentation 

 4#-0-.!(!*$.'(.,'5(++-#6'$7')"*+,#-./0'
books 
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Possible Topics for Research Project 
 

1. Brown v. Board of Education 
2. Little Rock Nine 
3. James Meredith/ University of Mississippi 
4. Medgar Evers 
5. Emmett Till 
6. Birmingham Campaign 1963-1964 
7. National Voting Rights Act of 1965 
8. Nelson Mandela 
9. Tianamen Square 1989(China) 
10. Rwanda 
11. Darfur 
12. Slavery in the United States prior to the Emancipation Proclamation 
13. Jim Crow Laws 
14. Japanese American Internment during WWII 
15. French Revolution/ Reign of Terror 
16. !"#$%&'()*+,#")-.+/, 
17. Nazi Holocaust 
18. Indian Removal Act/ Trail of Tears 
19. The Black War (Australia) 
20. Great Irish Famine 
21. Croatian War of Independence 1991-1995 
22. Cambodia/ Khmer Rouge 
23. Soviet Invasion of Afghanistan 
24. Iraqi Kurds 
25. Indonesia and East Timor 
26. Tibetan uprising 1959 
27. Russia and Chechnya 
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Research Paper Project - Civil Rights
LUCINDA KAYSE-BARRETT

9th Literature/Composition Honors/Gifted 
Spring 2009 

Mrs. Kayse-Barrett 
 

Research Paper Project!Civil Rights 
 

For your research paper, you will choose among the many civil rights injustices that have 
happened in history or that may currently be happening. You may choose the topic that interests 
you from the attached list or one that you submit for approval. Your finished product will include 
a formal research paper that includes a very specific style of citations and Works Cited Page as 
well as a presentati!"#!$#%!&'#(!)*+,#-".#-"#!'*/*"-0#+1*0.'2"34#5!!6#(!#-++!7)-"%8#  
 
Research Process 

 Gather information9locate sources 
 Take notes on note cards and make source cards 
 Write an outline 
 Write a rough draft in stages9introduction, body, conclusion, and formulate a Works 

Cited Page using your source cards 
 Type final paper 

 
You should have your own materials by this point: Index Cards, Expandable folder, a 
highlighter, and some paperclips 
Each step of the research paper will be graded. 
 
Requirements 

1. 5 or more sources of at least 3 different types (Internet, periodicals, encyclopedias, books, 
etc. 

2. 4-5 typed pages (The final copy must be typed) 
3. Double spaced, 12 point font, Times New Roman 
4. One inch margins 
5. :!+&72"(-(*!"#&4*"/#;<=#$!'7-(#>-&(1!'34#0-4(#"-72#-".#)-/2#"umber, e.g. (Kayse-

Barrett 35) 
6. Top, right header with your last name and page number on all pages except the first page 

 
Components of Paper 

1. Introduction- ?"#(12#$*'4(#)-'-/'-)1#!$#%!&'#)-)2',#%!&#41!&0.#+-(+1#%!&'#'2-.2'34#
attention, draw them into your chosen topic, and state your thesis statement. 

2. H istory/Background- Give an overview of your topic. Give a timeline of how the 
problem evolved.  

3. Resolution- What happened to resolve the problem, and any legislation/ regulations that 
came out of this event.  

4. Conclusion- Tie up the loose ends of your paper  
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W riting 
This paper will be a formal writing assignment. You should follow all the rules of formal 
writing. 
All your work should be original. Plagiarism is a severe offense, one that I take very seriously. 
!"#$%&'($#)*$*+($+)'()"($(,+(-+$&.(/0$#)*$"((.$%)$1/2/132/+($&%$/".$+%&,,$4&%($#)*2$+)*24($*+&"5$

parenthetical documentation. Direct quotations are occasionally appropriate and should be cited 
correctly also. It is never appropriate to copy and paste information from the Internet into your 
paper. Plagiarism will result in a zero on the paper and administrative action. Please review the 
honor code in your agenda book.   
 
Presentation 
You will present your research to the class in order to teach us about your topic. You may do this 
in any a variety of ways. Your presentation must be 5-10 minutes in length, but no longer. You 
must include a visual aid. Please make your presentation entertaining and informative. Extra 
points will be awarded for involving the class. 
 
!"#$%&'()*+,--. 
63&,.2("-+$7))8+$/2($9(2#$&'1)2%/"%$&"$72(/8&"5$.):"$4)'1,(;$3&+%)2&4/,$(9("%+$&"$:/#+$%3/%$

children learn and understand. Your book must include artwork suitable for a child and narration 
suitable for a child. Remember to include words in the narration that children will understand but 
also include some words that they need to grow their vocabulary. Your finished product will be 
graded on creativity, neatness, and appropriateness of narration/vocabulary. Your book needs to 
look like a book, not just some paper stapled together. 
 
3 V ery Important Things to Remember:  

 You must paraphrase the information you find in your own words unless you are directly 
quoting 

 You must work on this paper in our presence when we allow class time for it. I will not 
accept written material done at home. 

 You must type this paper at school. I cannot accept papers typed at home 
 
 
Schedule and Deadlines 
Feb. 18-19  Computer Lab<research  
Feb. 20  Read/ Note taking day 
Feb. 23-24  Computer Lab<finalize research  
   Note card Check (15 note cards, 3 source cards) 
Feb. 26-27  Outline (Due at the end of class on 27th) 
March 2  15 new note cards and 3 new source cards due 
   Introductory Paragraph 
March 3-6  Body Paragraphs (Due at end of class on March 9) 
March 10  Conclusion (Due at end of class on March 10) 
March 11  Works Cited Page (Due at end of class on March 11) 
March 12-16  Final Draft Typing Dates  
March 17-19   Presentation Dates 
March 20  63&,.2("-+$=))8$>*( 
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Movement as a Sense of  Place: A Trip Down the Mississippi
GREG CIELEC, ELLEN TATE, NATALIE LARTIGUE, DIANE KENT

Name:  Greg Cielec, Ellen Tate, Natalie Lartigue, Diane Kent           
   

L ESSO N PL A N 
Lesson Topic:  Movement as a Sense of Place ! A Trip Down the Mississippi         
     Grade Level:  Middle School ! 9th grade Including Special Populations (Gifted/Special Needs)  
 

Broad-Based Theme: Place as Text in the Most Southern Place on Earth 
Generalizations (3 or 4):  
1.Balance as it relates to Science, Mathematics, Music, and Culture of Region as well as of People 
2. Classes will simulate a trip down the Mississippi River on a Riverboat to encompass all subject areas 
3. Students will be entering class with very little prior knowledge on the geography, population composition, and what drives the economy of the 
Mississippi Delta 
4.Students will also need to develop a working definition of what land region encompasses the Delta. 
Guiding Questions (GQ): 
1.  How does the physical properties of land and water impact the community that surrounds it? 
2. How is the Riverboat a metaphor for the Delta region? 
3. What means has man used to control the river in the past as well as the present and how is built? 
4.How do natural cataclysmic events influence the immigration/exodus of the people of the Delta? 
Lesson Plan Objective(s):  
 
Students will utilize a 
historical diagram to 
determine of a levee. 
 
 
 
Students will create a 
publication to represent 
their study of the Delta 
 
 
 
 
 
 
 
 

Gen/GQ # 
 
 
3, 4 
 
 
 
 
 
1,2 
 
 
 
 
 
 
 
 
 

Procedure:  
A. Introduction/Motivation 
 
Teacher led discussion of 1927 flood.  
Students will study artifacts and media 
resources to build background knowledge of 
the Delta. 
 
 
 
 
 
 
 
 
 
B. Study/Learning Activities 
 
Graphic Organizers, Checklists, Historical 

Materials/Resources 
 
Rising Tide, Dr. Luther 
"#$%&'()%*+(,-*)

www.theblueshighway.org, 
PBS materials on the Fatal 
Flood 
 

Evaluation related to 
objectives 
 
Pretest, Postest, Teacher 
observation/checklist,  
Partner Pair Share 
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Diagrams, Think/Pair/Share 
 
 
 
 
 
 
Completion of Publication and Group 
Presentation to the class and school 
community 
 
 
 
 
 
 
 
 
 
 
D. Follow-up  
 
Application of lessons learned in this activity 
!"#$%&&'(!#')'(!*#+"!,#-(#!,'#*!%.'(!/*#

community as well as in the present day 
Delta. 
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Movement as a Sense of  Place: Flood Control
ELLEN TATE

Name:  Ellen Tate  (part of group with Greg, Natalie, Diane)           
   

L ESSO N PL A N 
Lesson Topic:    Movement as a Sense of Place          Grade Level:  9  
 

Broad-Based Theme: Place as Text in the Most Southern Place on Earth 
Generalizations (3 or 4):  
1.  Identify shapes: triangles, rectangles, trapezoids, parallelograms within a composite figure. 
2.  Understand the concept of a composite figure and its area. 
3.  Compute the area of each shape using the correct formula. 
4.  Utilize historical data and diagrams to solve real world area problems. 
Guiding Questions (GQ): 
1.  What engineered structure was used to control the movement of the Mississippi River during a flood? 
2.  What was the result of the failure of this structure at Mounds Landing, MS during the 1927 flood in terms of velocity of water? 
3.  What was the design of the new levee after the flood? 
4.  Use the area of a cross-section of the levee to help you understand the magnitude of the soil movement required to build a new levee. 
Lesson Plan Objective(s):  
 
Utilize a historic diagram 
of a Sept. 1927 levee plan 
to discuss composite 
figures. 
 
Identify the individual 
geometric shapes in the 
composite levee shape. 
 
Compute the area of each 
shape using its correct 
formula. 
 
Calculate the area of the 
whole cross-section. 
 
Summarize by discussing 
how this total area can be 
used to find the volume of 

Gen/GQ # 
 
 
2,4/1 
 
 
 
 
1/3 
 
 
3,4/3 
 
 
 
3,4/3 
 
 
 
4/4 
 

Procedure:  
A. Introduction/Motivation 
 
Background info on Mississippi River and 
Flood of 1927 
 
Discuss conflict between river and man 
 
 
 
 
 
 
 
B. Study/Learning Activities 
 
Review polygon area formulas 
 
Worksheet copy of levee plan 
 
Draw lines to divide composite shape into 

Materials/Resources 
 
Book ! Rising Tide by 
John M Barry 
 
Internet research and 
pictures 
 
Historical diagram 
worksheet. 
 
FCAT formula sheet 

Evaluation related to 
objectives 
 
Worksheet complete and 
correct 
 
Teacher observed 
evaluation of groups 
 
Group report 
 
Test on area of polygons 
and composite figures 



The Delta Center for Culture and Learning

Page 48

varying lengths of levee 
construction. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

individual polygons 
Group work to figure area and total area 
 
Group report on its methods of solving 
 
 
 
 
 
 
C. Culmination 
 
Discuss how area can be used to find volume 
of a section (length) of levee. 
 
Assign each group a different volume 
problem. 
 
 
 
 
 
 
 
D. Follow-up  
 
Discuss magnitude of building levees along 
Mississippi River.  (Massive Movement of 
Soil) 
 
 
 
 
 
 

 



The Delta Center for Culture and Learning

Page 49



The Delta Center for Culture and Learning

Page 50



The Delta Center for Culture and Learning

Page 51

Diffusion/Osmosis Using Koolickles
NATALIE LARTIGUE

Name:  Natalie Lartigue (part of group with Greg, Ellen, and Diane)          
    

L ESSO N PL A N 
Lesson Topic:  Diffusion/Osmosis using Koolickles             
 Grade Level:  7th Including Special Populations 
 

Broad-Based Theme: Place as Text in the Most Southern Place on Earth 
Generalizations (3 or 4):  
1. Children of the Delta have invented Koolickles to create a snack that is sweet, sour, inexpensive, and readily available. 
2.Children will need to understand that molecules move across cellular membranes. 
3.Children will need to follow the steps of the scientific method to create Koolickles. 
4. Children will need to understand the difference between osmosis, diffusion, solute, solvent, and solution 
Guiding Questions (GQ): 
1. Will students be able to make a solution potent enough to make Koolickles? (Potential pitfalls would be surface area and specific measurement) 
2. Will students be able to identify the differences between osmosis (moving water particles) vs. diffusion (using other solutions) 
3.Will students understand why a pickle is selectively permeable while other foods would not be? 
!"#$%&'(%)&*+(,&-)%./,.0*)1/,%231.40(5%+/()%/6%+/()%,/&%&7)&(%8(009%8100%&'(%.'10+%:(%7:0(%&/%1+(,&1$;%8'(6(%&'(;%8(,&%86/,<%in the scientific process? 
Lesson Plan Objective(s):  
 
 
Students will illustrate and 
demonstrate osmosis and 
diffusion in cells that are 
selectively permeable. 
 
Students will pose 
questions that can be 
answered by using 
testable scientific 
investigations. 
 
Students will combine 
information, data, and 
knowledge to reach a 
conclusion or make a 
prediction. 
 

Gen/GQ # 
 
 
1-4 
 
 
 
 
1-4 
 
 
 
 
 
1-4 
 
 
 
 
 

Procedure:  
A. Introduction/Motivation 
 
Students will be invited to taste a small 
sample of a Koolickle 
 
 
 
 
 
B. Study/Learning Activities 
Practice making various strengths of KoolAid 
solutions 
Complete a Data sheet to note changes over a 
period of a week to the experimental pickles 
Have each lab group follow all of the steps of  
the scientific method, including creating a 
control. 
 
 

Materials/Resources 
 
 
Dill Pickles 
Ziploc Bags 
Jars with Lids 
Various Flavors of 
KoolAid 
Sanitary Measuring tools to 
make the solution for the 
Koolickles. 

Evaluation related to 
objectives 
 
Completion of Data from 
Lab 
 
Teacher observed 
evaluation of groups 
 
Group Lab Reports and 
analysis of data and 
whether or not the 
hypothesis was correct or 
incorrect 
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C. Culmination 
 
Taste test of all Koolickles.   
 
 
 
 
 
 
 
D. Follow-up  
Revisit the vocabulary associated with this 
lab and make Koolickles again later in the 
year to make sure that the learning is long 
term 
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Equal Protection of  the Laws
JULIE HAYDEN, ELAINE POZIN, KIM DUHS, PEGGY BLANCHARD

Name: Julie Hayden, Elaine Pozin, Kim Duhs, Peggy Blanchard           
L ESSO N PL A N 

Lesson Topic:  Equal Protection of the Laws       Grade Level:  5th 
 

Broad-Based Theme: Civil Rights Movement 
Generalizations (3 or 4):  
1.. The 14th Amendment was passed to stop state governments from unfairly discriminating against minorities. 
2.  People wrote letters to Congress, held boycotts, sit-ins and marches to effect change. 
3.  The Civil Rights Act of 1964 made it illegal to discriminate against people because of the race, national origin, religion or gender. 
Guiding Questions (GQ): 
1.  Why was the 14th Amendment needed? 
2.  How did people work to change the laws and end unfair discrimination? 
3.  How has the equal protection clause helped other groups in America? 
 
Lesson Plan Objective(s):  
1.  The student will 
explain the meaning of 
equal protection of the 
laws. 
 
2.  The student will 
describe important steps 
that were taken to prevent 
government from being 
unfair to the people. 
 
 
 
 
 
 
 
 
 
 
 
 

Gen/GQ # 
How does 
the 14th 
Amendment 
prevent 
states from 
being unfair 
to citizens 
because of 
race or 
gender? 
 
 
 
 
 
 
 
 
 
 
 
 

Procedure:  
A. Introduction/Motivation 
 
1.  Discuss the purpose of the lesson and the 
key terms. 
 
2.  Students will discuss hypothetical 
situations and share their reasons for their 
responses on whether the government is fair 
or not. 
 
 
B. Study/Learning Activities 
 
1.  Read and discuss the lesson on equal 
protection of the law. 
 
2.  Learn more about how one of the 
following groups struggled to achieve the 
right to equal protection of the law.  Share 
what you learned with the class:  Chinese, 
Jewish and African Americans. 
 

Materials/Resources: 
 
1.  We the People Textbook,  
PBS  Documentary ! Freedom 
A History of Us, The Civil 
Rights Movement in 
Greenville, MS DVD, 
Computer with Internet 
Access 
 

Evaluation related to 
objectives 
 
1.  Interest Group 
Rubric Evaluation 
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C. Culmination 
 
Present group reports of the different 
!"#$%"&'()%$*+,s struggle to attain equal 
protection of the law. 
 
 
D. Follow-up  
 
Answer review lesson question about the 
equal protection of the law. 
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December 1, 2002 

A Hate C rime That Refuses to G ive Up Its Ghosts 
By RI C K B R A G G 
 
 

ONEY, Miss. ! THE mechanical cotton pickers do not pick them clean, like human hands 
used to do. The fields in and around this corner of north Mississippi look ragged and half-
combed, scraps of white blowing in the wind from leaning, shredded stalks. 

Thin blacktop cuts between fields and swamp and islands of trees, some of the roads linking up 
with other seemingly pointless routes that go nowhere in particular, others just petering out into 
dirt roads that vanish into the weeds a few miles on. 

In the middle of it all, a country store stands in ruin, its roof caved in and its interior a jumble of 
rotted timbers. Sunlight dapples its glass-littered floor, and vines, dying now with the onset of 
fall, twist up its sides. But the white-washed red-brick walls stand straight and solid. 

Even decay, here, seems to be a half-finished job. 

It was in this store, 47 years ago, that a 14-year-old black youth visiting from Chicago was said 
to have whistled at a white woman working behind the counter, an act that would elicit his death. 
A few days later, in that August of 1955, two men forced their way into a shack where the boy 
was staying with relatives and took him. A few days after that, the boy's body was found in the 
Tallahatchie River. The two white men would be arrested and tried but never convicted, never 
punished. Others rumored to be part of the crime would grow old, anonymous. 

Outside this place, the story of a murdered boy named Emmett Till would shame the nation and 
become a ghost tale to caution black children about the worst of human nature in a time when 
racial prejudice was justification for almost anything, even the murder of a boy who was said to 
have whistled at a woman in a store. 

But here along the lonely blacktop, both black people and white people will say that they 
remember, yes, but not a lot, that most of the people associated with the crime are dust and 
bones, that they would just as soon not speak about it. Here, like the roads that go no place 
special and the leftover cotton and that store that refuses to fall down under the weight of time, 
the story of Emmett Till is just one more half-done thing. 

HUNDREDS of miles away, in a kitchen in Chicago, an old woman of long memory defies her 
doctor and prepares a feast for her 81st birthday. For Mamie Till Mobley, Emmett's mother, the 
table will be set with turkey, beef roast, oyster dressing, gravy, mixed greens, collards, cabbage, 
macaroni and cheese, string beans and rutabagas. 

She is not a woman, her friends say, who leaves anything half done. 
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"We will have sweet potato pie," she said. 

It is not the way a woman who has given up on living celebrates her birthday. Mrs. Mobley 
enjoys living, because on every day she lives she reminds the world of the sweetness of her son, 
of the wrongfulness of his murder and of the God who took him for a reason. "He wanted to be a 
motorcycle policeman," she said, but God made him a martyr.  

Now, perhaps as much as in any time since she chose to open his casket to the world so people 
could see the cruelty done to him, "it looks like Emmett is surfacing once again," Mrs. Mobley 
said. 

She is writing a book, along with Chris Benson, a Chicago lawyer and writer who grew up with 
the specter of Emmett's death, on the case and the legacy of her son. And she is the emotional 
anchor of a new documentary, "The Untold Story of Emmett Louis Till," a film by Keith 
Beauchamp, who, like Mr. Benson, is haunted by an image of the murdered boy in an open 
coffin. 

"Of the thousands of lynchings that occurred since Reconstruction, the one name everybody 
remembers is Emmett Till," said Mr. Benson. "It burned the race problem into our 
consciousness, the first international coverage, the first real media event of the modern civil 
rights movement. And no one ever had to pay." 

Some state officials in Mississippi have even said that the new attention being shown to the case, 
as well as new information about the involvement of others in the murder brought out in the 
documentary, could lead to a reopening of the long-cold investigation. 

Roy Bryant, the store owner and the husband of the woman behind the counter, and J. W. Milam, 
his friend, were the primary suspects, and they admitted ! in a magazine interview that they 
later said was untrue ! that they had abducted and killed Emmett. They are both dead. 

BUT there may have been others ! one witness said it was a caravan of cars that came after 
Emmett, not a single one ! and Mrs. Mobley would like to see all the rats run out from under 
the bed.  

But even in years when it seemed there would never be any more justice for her son than what he 
got in Mississippi, she kept his memory alive with words, at talks and speeches and discussions. 

For her, this is just the latest round in a fight that has lasted more than half her long life, and will 
last for quite some time to come. 

"At first, I just wanted to go in a hole and hide my face from the world," she said, thinking back 
to the day she knew her son was dead. But she soon learned that would not work, so she started 
to talk. In time, it became almost an evangelism. 

"It gives me a chance to get out what is clogged up inside, because if I don't talk, it stays in and 
worries me," she said. "If I can let it go, even though I cry sometimes, I have some relief." 
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She has counseled thousands of children in poor neighborhoods, from hazardous lives. 

"The Lord told me, `I have taken one, but I shall give you thousands in these troubled times,' " 
she said. 

In her mind, her son was not merely the victim of an inhuman act by men, but a sacrifice. It is 
not something she has wrapped around the raw place in her memory over time, but something 
she knew from the start. 

"I really have no idea what I would have done if I had not believed in God and called on him for 
his help," she said. "I know when his presence filled my room. He told me that Emmett was not 
mine, that he was his, that I should have been thankful to have had him, that he was down here to 
do a job and he had done it well. 

"God sent his son so that men might have a choice between eternal life and eternal damnation. 
My son Emmett came so that men might have peace and freedom here on earth." 

In the written history of the crime, it is more base than that. Some people said Emmett wolf-
whistled at the woman behind the counter, after telling some friends that black men could be 
friendly with white women up north. 

But Mrs. Mobley doubts that. If her theory about what happened is true, then the killing is even 
more monstrous than ever believed. 

"At age 5, he came down with polio," Mrs. Mobley said of her son. "He would go out and play 
every day, and at night he would burn up with fever. The doctor told my mother to quarantine the 
house." 

He recovered, but "he hesitated in his speech, and then he developed a full stutter," she 
continued. "We wanted him to be able to express himself and not take all day doing it. I started 
teaching him various speeches, like the Gettysburg Address and the Preamble to the 
Constitution. And when he would stutter, I would just say, `Just whistle,' because the whistling 
relieves the tension." 

She believes he was just tongue-tied as he came out of the store after buying a piece of bubble 
gum, and he whistled, and a few days later Roy Bryant and J. W. Milam beat him to death for it. 

The key point made by Mr. Beauchamp in his documentary is that Mr. Bryant and Mr. Milam 
"did not act alone," he said. "More people were involved in the murder: three other white men 
and four black men." 

An even deeper horror is that the black men, he believes, were forced to participate ! that they 
were so frightened of their employers that they would even stand by as a black youth was 
murdered. 
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Mr. Beauchamp's research produced one man who said he witnessed this, though he was not 
involved in the murder itself. It is this witness who could lead investigators to other suspects, 
some of them still alive, Mr. Beauchamp said. 

"I heard this story as a child," he said. "But it is deeper than I ever thought." 

It is terrifying for the people who grew up with the story of Emmett Till to believe that it is 
darker still. 

"It haunts," said Mr. Benson, Mrs. Mobley's co-author. As a child, growing up in the North, it 
was a puzzling thing. "To realize that there were people very bad out there who could hurt us, for 
things that seemed not important? The story was told as a cautionary. `This is out there, and you 
have to be careful.' " 

Mrs. Mobley said: "I have not spent one minute hating. Once, I had a dream I was walking alone 
across a bridge, a long, long bridge, and I looked down and the waters were real black, and the 
waters were troubled, and they were moving, cresting."  

Even though she could not see them, she knew her son's killers were down in that water. "And 
the Spirit said, `I have suspended you high above.' "  

!



The Delta Center for Culture and Learning

Page 59

The Flood
LIZ SHULMAN, LISA LACEFIELD, MIKE RECKER, KATHLEEN HARSY, JEFF MOORE

Liz Shulman 
Lisa Lacefield 
Mike Recker 
Kathleen Harsy 
Jeff Moore 
 

Broad Based Thematic Unit 
The F lood 

 
Theme:  How is the flood represented as a metaphor or symbol for change, tragedy, 
rebi rth, destruction, anticipation, and judgment? 
 
Projected T imeline: 2 weeks 
G rade Level: 6-12 
Teacher: 1 
Students: about 30 
 
Objectives & Instructional Focus:   
 
 1. To gain historical knowledge and understanding of the flood of 1927.   

A. Geography of the Delta 
    -Reasons or man-made causes of the flood 
    -Wrath of the flood & human cost 
 
B. Chronology of the flood 
   - Results 
   - Responses 
   - Effects on various populations within The Delta 
          
    

 2.  To understand the flood as reflected in artistic expression. 
     A. Music:  
           High Water Everywhere by Charlie Patton 
          Hard Rain!s Gonna Fall by Bob Dylan 
         When the Levee Breaks by Led Zeppelin   
                      B. Pictures: List of archived photos at the end of document. 
                      C. Video (Weather Channel, American Experience videos) 
                      D. Poetry (Flood as metaphor) 
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                 3. To develop an understanding of the aftermath (long term implications) of the  
 flood. 
  flood 
                     A. Broaden the role of government in disaster relief (preclude to New Deal) 
                     B. Inspired a new wave of migration north as well as from rural to city 
                     C. Motivation to bolster and coordinate the levee system. 

              - Cooperation of different groups in working together (individual, state, regional,  
 federal authorities) 

                         - Continued discrimination 
                         - Impediment of agricultural production for two growing seasons 
 
               4. To develop an understanding of the flood on the psyche of The Delta. 
                    A. Denial of urgency to seek higher ground (belief that the levee would hold) 
                    !"#$%%&'()#*+%#&,'(-./#%0&%1'%(2%#'(#3(%45#23(52'3.5(%55 
                    6"#735'()#3(%45#8&/,2%4#'(#*+%#931/: 
                    D. Choosing to leave or stay 
 
              5. To develop an understanding of !"#$$%&'()%'!*+$,,+$(%,&'(,'-./(01$+,'reflected 
in literature. 
                  F lood: 
 ;"#<=3,+#,(:#*+%#;1>?#@ Hebrew Bible 
                  !"#<A+%#B/33:?#@ Greek myth 
                  C. Native American Creation myths 
                  D. Literature and music dealing with Hurricane Katrina August 2005 
                  E. 2005 Tsunami 
                  F. <733*?#- Nadine Gordimer  
                  C"#8B/33:4#,5#%D3*'3(,/#1%/%,5% 
 
                  C rossroads: 
                A. E3F%1*#B135*#<E3,:#=3*#A,>%(? 
                B. Robert Johnson Myth 
                6"#87%G%%4#,5#%D3*'3(,/#F,11'%15 
      
Evaluation: 

-Exam with objective short answer and multiple choice questions  
-Two or more open-ended essay questions 
-A creative form of evaluation 
    - documenting an oral history 
    - performing a Blues tune (AAB poetry form) 
    - &%153(,/#(,11,*'G%#3-#,&&/H'()#D%*,&+31#3-#2135513,:5#,(:I31#-/33:#*3#5*.:%(*54#
own lives 
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1927 F lood Photographs 
 
For more information about the Mississippi River flood of 1927 and to view archival photos 
from the Delta area, please visit the following websites: 
 
http://www.deltaculturalcenter.com/geography/ 
http://www.weather.com/tv/programs/When-Weather-Changed-History.html 
http://www.pbs.org/wgbh/amex/flood/ 
http://www.classzone.com/books/earth_science/terc/content/investigations/es1308/es1308page05
.cfm 
http://www.photolib.noaa.gov/brs/nwind15.htm 
http://www.rms.com/Publications/1927_MississippiFlood.pdf 
http://mdah.state.ms.us/arrec/digital_archives/1927flood/ 
http://www.calvin-coolidge.org/html/1927_flood1.html 
 
http://www.weather.com/tv/programs/When-Weather-Changed-History.html 
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An Immigrant’s Story
MARY BRADY, JANA BARGER, IRA KIRKPATRICK, FRED ALDRICH

Name: Mary Brady, Jana Barger, Ira Kirkpatrick, Fred Aldrich     
 

L ESSO N PL A N 
 
 
Lesson Topic: !"#$%%&'()"*+,#-*.(/        Grade Level: 8-12 
 

Broad-Based Theme: Immigrants in the M ississippi Delta 
Generalizations (3 or 4):  
1.  Immigrants influence the culture of a place they settle. 
2.  Immigrants often adapt to the culture of a place they settle. 
  
 
Guiding Questions (GQ): 
1.  What specific influences did immigrants have on the Mississippi  Delta? 
2.  How did living in the Mississippi Delta alter the imm&'()"*,+#012*1(34 
 
Lesson Plan Objective(s):  
*Teacher will play music, 
show pictures/video and 
possibly distribute food 
samples from the Delta. 
 
*Each student will 
research and learn about 
an immigrant group. 
 
 
 
 
 
 
 
 
 
 
 

Gen/GQ # 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Procedure:  
A. Introduction/Motivation 
1. Teacher will provide an overview of 
immigration in the Mississippi Delta through 
lecture, food, pictures, a/v materials and 
pictures. 
 
B. Study/Learning Activities 
 
 1. Teacher will assign each student a 
research project on one of the following 
immigrant groups: 
     Jews 
     Chinese 
     Blacks 
     Italians 
 
 
2. Students will research assigned groups on 
Internet and from the book The Most 

Materials/Resources 
1. the Internet 
2. Book, The Most 
Southern Place on Earth 
3. poster board and 
markers 
4. scissors 
5.Pictures to show and 
music to play 

Evaluation based on 
objectives 
 
1. Grade for research and 
presentation 
 
2. Grade for presentation 
 
3.Grading for accuracy, 
creativity and content 
in historical marker 
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 Southern Place on Earth. 
 
3. Students will answer the following 
questions about their assigned immigrant 
group: 

 Why did this group come to the 
Delta? 

 During what time period did they 
arrive? 

 What parts of their culture did they 
inject into Delta society? 

 What parts of their culture did they 
preserve? 

 What did they do for a living? 
 How were they treated by native 

Mississippians? 
 What is their status in the present 

day? 
 
4. Students will create a visual/audio 
presentation to correspond to their research. 
 
5. Using their research, students will create 
an original historical marker for an event or 
place relative to their assigned immigrant 
group. 
 
C. Culmination 
 
1. Presentation of research reports 
 
2. Placement of historical markers around the 
school campus. 
 
3. Tour of historical markers after which 
students will write 3-5 facts about each 
immigrant group. 
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D. Follow-up  
 
1. Calling attention to the historical markers 
for all students in the school. 
 
2. Discussing and analyzing immigrant 
groups in other parts of the country. 
 
3. Referencing impact of immigrants in such 
literary works as The Jungle, The Joy Luck 
Club, Farewell to Manzanar, The Chosen, 
My Antonia, Giants in the Earth 
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Work Songs in American Sharecropper Mississippi
SUSAN CALLOPY, LINDA Q. GREEN, CHRIS CARR, STEPHANIE JONES

Name:  Susan Collopy, Linda Q. Green, Chris Carr, Stephanie Jones          
   

5 D A Y  L ESSO N PL A N 
Lesson Topic:  Work Songs in American Sharecropper Mississippi       Grade Level:  6-8 and ESOL  
 

Broad-Based Theme: Place as Text in the Most Southern Place on Earth 
Disciplines 

1. African American History 
2. Language Arts 
3. Music 
4. Group Dynamics/Cooperative Learning 

Generalizations (3 or 4):  
1. Work songs make work easier. 
2. Work songs comfort those doing the work. 
3. Work songs are unique in their form. 
4. African rhythms and phrasing inspire original songs 
Guiding Questions (GQ): 
1. What is the purpose of a work song? 
2. How is a work song constructed? 
3. Is there an underlying or unspoken message in a work song? 
4. Think of a time in your life you have used a work song 
Lesson Plan Objective(s):  
 
Students will examine a 
work song for content. 
 
Students will examine a 
work song for musical 
structure. 
 
Students will analyze the 
linguistic structure of a 
work song. 
 
Students will reflect on 
the hidden message in Po!"
Lazarus.  

Gen/GQ # 
 
#1 
 
 
#2 
 
 
 
#3 
 
 
 
#3 
 
 

Procedure:  
A. Introduction/Motivation 
 
Work songs sung by prison work gangs are a 
rich part of our musical culture.  
 
Work songs have a specific purpose. 
 
Work songs are highly rhythmic, and they 
facilitate hard, physical work. 
 
Work songs give control back to the workers 
since they create the lyrics, and decide how 
to deliver them with their voices.   
 
 

Materials/Resources 
 
 
1. Introduction to prison 
gangs at Parchman through 
Internet resources. 
2. Definition of a work 
song.  
3. Copy of Po!"#azarus by 
James Carter and the 
Prisoners 
4. Video clips from Alan 
Lomax film of a prison 
gang hoeing together, and 
another group repairing a 
railroad track. 

Evaluation related to 
objectives 
 
1. Short responses to 
teacher questions about 
the origin and purpose of 
a work song. 
 
2. Cloze and fill in the 
blank exercise to assess 
linguistic and content 
knowledge.  
 
3. Participation in class 
discussions. 
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B. Study/Learning Activities 
1. Examination of key vocabulary 
2. Teach students AAB structure of the song 
3. Discuss prison work gangs 
4. Show Lomax clip for background 
knowledge 
5. Cloze activity for understanding sentence 
structure and fill in the blank for reinforcing 
content  
6. Play !"#$%&'()%*#+()%)#,%'#-(&.#
/&.01'%234#&5#6&"#7282%./9 
 
C. Culmination 
 
1. Sing along, clap along with video clips. 
2. Students break into groups and compose 
own song  
 
D. Follow-up  
 
1. Internet research for another example of a 
work song. (To be placed on a jump drive 
along with a copy of the lyrics.) 
 
2. Teacher introduces another song and 
students analyze it using criteria above. 
 
3. Listen to some West African music then 
compare and contrast 
 
 
 
 
 

59#!"$%&'()%*#+()%)#,%'#
Thou soundtrack (audio of 
6&"#7282%./: 

 
 

Day 1 Handout written 
song lyrics, discuss 
vocabulary and social 

    



The Delta Center for Culture and Learning

Page 67

context 
Day 2 Play song, sing 
song, clap hands. Mimic 
chopping cotton 
Day 3 Show videos, talk 
about prison labor and 
song writing as a way to 
pass time in a rhythmic 
job: safety, boredom, 
bonding 
Day 4 Discuss musical 
aspects of the song, AAB 
structure, students 
compose own song in 
small groups 
Day 5 Listen to African 
music, talk about rhythms 
that may have inspired 
work songs, students 
practice then perform their 
own song 
Day 6 Internet research: 
find another example of a 
work song, bring it in on a 
thumb drive and share 
with the class 
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The Great Migration
CHERYL PARISI, BEATRICE QUATROKE, SAMANTHA COOPER

Lesson Plan: THE GREAT MIGRATION 

Submitted by: Cheryl Parisi, Beatrice Quatroke and Samantha Cooper 

AZ State Standards: S1C6po:6 Connect information and events in text to related text and sources 

Subject: Third Grade   Social Studies/Reading Comprehension 

Objectives: We will learn U.S. History of the Great Migration by: relating to personal 
experiences 

We will understand the Great Migration by: asking and answering questions 

Key Vocabulary: 

 Migrate/Migration/Migrated 
 Agricultural area 

 Industrial Area 

Resources:  A Bronzeville Story and Primary Source photos from Chicago History Museum  
website: www.chicagohistory.org (Clink on Education/Great Chicago Stories) 

Build Background:  Since students have not learned the concept of the Great Migration, spend 
some time linking the idea of moving countries and neighborhoods. Prompt student thinking by 
asking the following questions: Why do people move? How many of your families came here 
and how did they arrive?  Display pictures to help students visualize the concept. Explain the 
concept of the Great Migration by showing students a map of the U.S. draw the areas where 
people moved up north from the south . Explain that people left in search of a better life as well 
as civil rights. Students will have a partner discussion with the following questions:   

What do you see in the picture? How is it the same or different than today? 

Develop: Engage students by reading the story in different ways: choral reading/jump in reading 
etc. Once students are finished engage students in retelling the story to their partner using the 
sentence frames: First, ________ Next,________ Then, _________ Last, ____________. 
Students will listen to their partner and make sure that the sequencing of events happened in the 
correct order. Then, students will answer the comprehension questions with their neighbor using 
the academic vocabulary.  

Closure: Students will then use their whiteboard/journal/index card to respond to this prompt: If 
you could be anywhere, where would you migrate to? 

Extension Activities Include: 

!"#$%"&$'()*+",-.+/-&-%0'"'(1$-2$*3'/!4$-+*$(Scrapbooking/Newspaper 
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The Great Migration #2
CHERYL PARISI, BEATRICE QUATROKE, SAMANTHA COOPER

Lesson Plan: The Great Migration 
Submitted by Samantha Cooper, Cheryl Parisi, Beatrice Quatroke 

June 18, 2009 
 

Objective: Students will understand the Great Migration which occurred between 
!"!"#$%&#!"'(#)*+,-.*#/$0,1#2$3+4%0456#7+4$)#89.+$)9,%#:4+946;#They will do 
this by relating to their personal experiences. 
Third Grade Art Standards:  
S1C1po101: Students will contribute to a discussion about ideas for his/her own art 
work 
S1C3po101: Students will identify and use elements of theme, repetition and 
pattern in his/her own artwork 
 
Key Vocabulary:  

 Theme  
 Repeat/repetition 
 Pattern 
 Series 
 Movement 
 Rhythm 

  
 
Resources: Book <The Great Migration  by Jacob Lawrence; The Jacob Lawrence 
Teaching Kit, The Phillips Collection, Washington, DC. The kit is designed for K-
12 teachers across the curriculum. 
 
Skills: Listening, comprehension, following directions, critical thinking, fine 
motor. 
 
Procedure:  

 =96>?$@#A9B4#>+9%)6#A+,C#/$0,1#2$3+4%0456#Migration Series paintings. 
 Ask the students what they see happening in each of the paintings. Possible 

answers include:  
1. People are in railroad stations. 
2. People are voting. 
3. Children are writing on a chalkboard. 
             

 Ask the students if they see any commonalities in the paintings. The answers 
include:  
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1. All of the paintings contain people. 
 

2. All of the people are African-American. 
3. In all of the paintings solid shapes are used to create the people and 

the objects. 
 

 Ask the students if the paintings have any colors in common. Possible 
answers include:  

1. Red 
2. Blue 
3. Yellow  
4. Brown 
5. Black 

 
 Ask the students if they have or members of their families have moved from 

one place to another. Possible answers: 
 

1. I have moved from one house to another. 
2. My family has moved from one town to another. 
3. My parents moved to the United States from another country. 

 
 !"#$%&'()*%)(&'(+%,-.(/%012',234(5&61%)&-'(721&24(89:(#%&')&'64()-)%$;(*2(

documented the migration North of the African-Americans who had lived in 
the Southern part of the United States during the years 1916-1919. 

 Ask the students why they think the African-Americans moved to the 
Northern cities. Possible answers:  

1. Better working conditions. 
2. Better living conditions. 

 
 Explain to the students that they will be making a painting in Jacob 
/%012',234(4)<$2(%'=()*%)(&)(0&$$(.2(.%42=(-'()*2&1(life experience i.e.: 
moving from one place to another. 

 Model how the students will do this. 
1. Draw a rough draft. 
2. Demonstrate how the students will label where each color will be in 

the painting. 
3. Remind the students that each color needs to be repeated within the 

painting. 
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Closure: Pass out drawing paper and pencils. Have the students start to plan out 
their idea. 
 
 
Assessment:  

 Did the students answer the questions appropriately? 
 Did the students ask relevant questions? 
 Did the students understand the vocabulary words? 
 Did the students follow the directions?  
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Twentieth Century Natural Disasters in the US
MAURY NEVILLE, SUE LAMPROS, CAROL KING, LUCINDA KAYSE-BARRETT

!"#$%&'(#)*+%,-#)*-.%/01-1#'*1%0(%#$'%23%

%
4*-5'%.'6'.78.-11%%!%!"#!$%&!''()*+$,"%-'./%

%
9*0:-*+%;<='8#06'%!%% "012-"3/$45-!$&12-6./$27-6.7($0"%7%-1.%$"2$-!1$*+$

720$01-1.8"219$ $

:;$!"%-'."&7($&'2-1<-$

% % % =!12$"-$!7>>1210$

$ $ $ =!1.1$"-$!7>>1210$

$ $ $ =!'$=7%$>1.-"212-$#'?-$'33"&"7(%$

@; "8810"7-1$1331&-$'2$('&7($&'8862"-/$

A; ('2#B-1.8$1331&-$('&7((/)27-"'27((/$

$
>(#*?5)8#0?(%@% ,7?1$-!1$%-6012-%$C.7"2%-'.8$"2$#.'6>%$'3$D$'.$E$=!7-$

27-6.7($0"%7%-1.%$!7?1$'&&6..10$"2$-!1$*+$

$

$ !"#$%&&'()*+,+&$'-.)/00&#','&1..&#'21."'."1-'3$"3$7&&1%%$-'$

&'8>6-1.%$"%$7?7"(7C(1F$!7?1$-!18$G61./$-!1$"2-1.21-$3'.$

.1%6(-%$3$"3$&'8>6-1.%$7.1$2'-$.170"(/$7?7"(7C(1F$87H1$"-$7$

("C.7./$%17.&!$

$ $
% $

A'-8$0(B%3#*-#'B0'1$B$I!12$-!1$"2"-"7($#.'6>$0"%&6%%"'2$720)'.$.1%17.&!$"%$$

$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$$&'8>(1-10F$!7?1$17&!$#.'6>$.1>'.-$-!1".$3"20"2#%$720$=."-1$

$$$$$$-!1$.1%6(-%$'2$-!1$C'7.0;$

$

$$$$$$J'%%"C(1$.1%>'2%1%$3$

$

$ $ KL5M$+72$N.72&"%&'$17.-!G67H1$

KL4O$P"%%"%%">>"$Q1(-7$3(''0$

$ $ KLD5%$0.'6#!-$"2$-!1$R.17-$J(7"2%$

$ $ KLD5S$T'!2%-'=2F$J122%/(?72"7$3(''0$

KLLE$U'.-!."0#1$17.-!G67H1$

'.$'-!1.$('&7($27-6.7($0"%7%-1.%$$

$

Q1-1.8"21$=!"&!$0"%7%-1.%$7.1$01%".10$-'$C1$

.1%17.&!10$720$0"?"01$-!1$&(7%%$"2-'$1G67($#.'6>%$$



The Delta Center for Culture and Learning

Page 73

!

!""#$%&'%()* "#$%!&'()*!+,&'-,!,$.#,/!01!$1*$2$*(0)!'/!3/'(4!

0%%$31-,1.!*,4,1*$13!'1!.#,!*,%$/,!'5!.#,!

.,0&#,/6!

!

"#,!%.(*,1.!73/'(48!9$))!&'-4),.,!'1,!'5!.#,!!

5'))'9$13!0%%$31-,1.%:!

!

&'1*(&.!01!$1.,/2$,9!'5!%'-,'1,!.#0.!9,1.!.#/'(3#!

.#,!*$%0%.,/!01*!.#,1!*,)$2,/!01!'/0)!/,4'/.!.'!.#,!

&)0%%!!!#,;%#,!9$))!&'-40/,;&'1./0%.!.#,!

"#$%&'"%(%%)*+&%,-..%,$"-#*+("$#!4/$-0/<!%'(/&,%!'5!

.#,!0&.(0)!,2,1.!

!

/,%,0/&#!.#,!*$%0%.,/!01*!.#,!05.,/-0.#;05.,/!!

,55,&.%!01*!01%9,/!.#,!5'))'9$13!=(,%.$'1%:!>'9!$%!!

$.!/,5),&.,*!$1!&().(/,?!@#0.!&().(/0);%'&$,.0)!!

&#013,%!9,/,!+/'(3#.!0+'(.?!01*!*,)$2,/!0!4'9,/!!

4'$1.!4/,%,1.0.$'1!.'!.#,!&)0%%!

! !

-0A,!0!4'%.,/!0+'(.!.#,!*$%0%.,/!

!

9/$.,!0!1,9%404,/!0/.$&),!0+'(.!.#,!,2,1.!

!

-044$13!,B,/&$%,!%#'9$13!.#,!)'&0.$'1%!-'%.!!

055,&.,*!+<!.#,!*$%0%.,/!!

!

!""'""&'%()**************C&&(/0&<!'5!$15'/-0.$'1!

**************************!

****************************



The Delta Center for Culture and Learning

Page 74

Twentieth Century Natural Disasters in the US
MAURY NEVILLE, SUE LAMPROS, CAROL KING, LUCINDA KAYSE-BARRETT

Civil Rights Movement: Ordinary People Can Change the World
JANE SHIPMAN, MARC MURDOCK, MIKE SIFTER

!"#$%&!$'(%)*+(,(-)./$0()$')*(12)34)2+()5#'2)6#72+("4)./$0()#4)8$"2+)

9"#7:)5(,;("'-!"#$%!&'()*#$+!,#-.!,/-01.2+!,(2%!&(34%-!

9"$%()<(=(/-!&%.1$0#-5!&.'116!!!&1.(#6!&4/0(%7+!8*%-(.#$!&4/0(%7)

<(''#4)*#:30-!9(:(6!;(<'47!,1:%*%$4!!!=-0($#-5!)%1)6%!.#$!.'#$<%!4'%!>1-60!

<(4>2+)#?)<(''#4-!?>1!$($%45!*($/4%!@61.2!)%-(107!1-!A!BB!*($/4%!)%-(107!

9(4("$/3@$23#4'-!!

CD ,#77!*1:%*%$47!13!)16(4(.#6!#$0!71.(#6!.'#$<%!@%<($7!>(4'!($0(:(0/#6!#.47!13!E/74(.%!

FD 9(:(6!;(<'47!31-!1$%!<-1/)!(7!.(:(6!-(<'47!31-!#66!

GD H16(4(.#6!#$0!71.(#6!.'#$<%!(7!$14!'#)'#I#-0!@/4!4'1/<'43/665!)6#$$%0!#$0!%J%./4%0!

AD 83-(.#$K8*%-(.#$7!($!4'%!&1/4'!0%*#$0%0!4'%!-(<'4!41!:14%!4'-1/<'!1-<#$(I#4(1$#6!$1$K:(16%$.%!

973%34>)A7('23#4'-!

CD L'#4!(7!M-%%01*!&/**%-N!

FD L'#4!.'#66%$<%7!0(0!83-(.#$K8*%-(.#$7!3#.%!>'%$!#44%*)4($<!41!-%<(74%-!41!:14%!($!,(77(77())(!($!4'%!COPQ7N!

GD R1>!.#$!4'%!#.4(1$7!13!1$%!1-!#!3%>!.-%#4%!*1:%*%$4!#$0!.'#$<%!1$!#!6#-<%-!7.#6%N!

<(''#4)./$4')B;C(023=('-)

H#-4!13!#!6#-<%-!.(:(6!-(<'47!/$(4+!4'(7!%J%-.(7%!(7!0(-%.4%0!#4!4'%!%J)%-(%$.%!13!:14($<!-%<(74-#4(1$!#$0!-16%K)6#5($<!31-!

-%($31-.%*%$4!13!4'%!.%$4-#6!.1$4-1:%-7(%7S!!M/-4'%-+!4'(7!6%771$!(7!0(-%.4%0!41!%0/.#4%!4'%!74/0%$47!1$!4'%!%:%$47!4'#4!

7/--1/$0%0!4'%!74-/<<6%!31-!%T/#6!-(<'47!#$0!:14($<!)-(:(6%<%7!13!83-(.#$K8*%-(.#$7!($!4'%!&1/4'S!!91$4%$4+!.'-1$161<(.#6!

7%T/%$.($<!#$0!$#*%7+!)6#.%7!#$0!%:%$47!>(66!@%!7/))6(%0!@5!4-#0(4(1$#6!4%J4@112!-%#0($<!!!4'(7!#.4(:(45!(7!31./7($<!*1-%!

1$!4'%!%J)%-(%$.%!#$0!.'1(.%7!)%1)6%!*#0%!0/-($<!4'(7!%:%$4S!

U$0%-74#$0($<!13!)6#.%!>(66!@%!-%($31-.%0!>(4'!7*#66!*#)!-%#0($<!%J%-.(7%7!)-(1-!41!4'%!-16%K)6#5($<!%:%$4!

."#0(%7"('-)

87!#!.6#77+!>#4.'!4'%!:(0%1!.6()!13!VM-%%01*!&/**%-+V!0/-($<!>'(.'!.(:(6!-(<'47!#.4(:(747!"!*#$5!13!4'%*!74/0%$47!"!

4-#:%6%0!41!,(77(77())(!41!-%<(74%-!83-(.#$!8*%-(.#$7!41!:14%S!W(7./77!>(4'!4'%!.6#77!4'%!)-1@6%*7!83-(.#$!8*%-(.#$7!3#.%0!

>'%$!4-5($<!41!-%<(74%-!41!:14%+!7/.'!#7!)'57(.#6!4'-%#47+!%.1$1*(.!)/$(7'*%$4+!#$0!@(#7!6(4%-#.5!4%747!X.1)(%7!)-1:(0%0D!!

=-<#$(I%!#!.6#77!72(4!41!%J)61-%!4'%!0(33%-%$4!2($07!13!%$.1/$4%-7!4'17%!#.4(:(747!*(<'4!'#:%!'#0!>(4'!61.#6!-%7(0%$47S!

H-(1-!41!4'%!-16%K)6#5($<!%J%-.(7%+!&4/0%$47!>(66!@%!)-1:(0%0!#!*#)!13!4'%!,(77(77())(!-%<(1$S!!Y#.'!74/0%$4!>(66!@%!#72%0!41!

.'#-4!1/4!#!4-#:%6!(4($%-#-5!31-!7%6%.4%0!7*#66!41>$7!41!.1/$45!7%#47S!

U)1$!.1*)6%4(1$!13!4'%!:(0%1+!4>1!<-1/)7!13!74/0%$47!>(66!.-%#4%!#!:(7/#6!@#.20-1)!31-!1/-!-16%K)6#5($<!%J%-.(7%S!!!



The Delta Center for Culture and Learning

Page 75

!"#$%&#'()*+#,-..#/0&1234#5(6,#6%5#+6-%1#6#2)*%17#2)*(13)*/&#/2&%&#

8"#93&#/&2)%5#'()*+#,-..#/0&1234#5(6,#6%5#+6-%1#6#(*(6.#:-//-//-++-#;&.16#<6(=#6(&6#

!"#$%&#'()*+%,-$./)0$%

>/0#<)(#13(&&#?).*%1&&(/#1)#+.67#13&#+6(1#)<#621-?-/1/#6/#13&7#?-/-1#><(-26%#>=&(-26%#3)=&/#6%5#16.0#1)#(&/-5&%1/4#6%5#36?&#

13&/&#?).*%1&&(/#<-'*(&#)*1#63&65#)<#1-=&#,361#13&7#,-..#/67#1)#(&/-5&%1/#1)#1(7#1)#2)%?-%2&#13&=#1)#(&'-/1&(@##

!" ;-?-5&#13&#(&/1#)<#13&#2.6//#-%1)#'()*+/#)<#1,)#)(#13(&&#1)#+.67#13&#+6(1#)<#><(-26%#>=&(-26%/#13&#621-?-/1/#

&%2)*%1&(4#6%5#36?&#&623#)<#13&/&#'()*+/#.-0&,-/&#5&2-5&#,361#-1/#611-1*5&#,-..#A&#1),6(5#13&#621-?-/1/@#BC&=-%5#

/1*5&%1/#1361#><(-26%#>=&(-26%#(&/-5&%1/#!#6%5#13&#621-?-/1/#13&=/&.?&/#!#365#'))5#(&6/)%#1)#<&6(#?-).&%2&#61#

13&#36%5/#)<#(62-/1#,3-1&/#-<#13&7#6//&(1&5#13&-(#(-'31/@"##

8" D3&%#13&#'()*+/#6(&#(&6574#+)/-1-)%#13&#5-<<&(&%1#'()*+/#(&+(&/&%1-%'#><(-26%#>=&(-26%/#6()*%5#13&#())=#6%5#

36?&#13&#13(&&#621-?-/1/#?-/-1#&623#'()*+#-%#1*(%#1)#/+&60#,-13#13&=@#D&(&#13&#621-?-/1/#/*22&//<*.#-%#2)%?-%2-%'#

6%7#(&.*216%1#(&/-5&%1/#1)#(&'-/1&(#1)#?)1&E##

F" G(-)(#1)#13&#621*6.#().&H+.674#&623#'()*+#=*/1#2(&61&#6#/2(-+1#,-13#I*&/1-)%/#6%5#(&/+)%/&/@##D(-11&%#,)(0#,-..#A&#

1*(%&5#-%#61#13&#&%5#)<#13&#&J&(2-/&#

K" ><1&(#13&#/2&%&/#36?&#A&&%#+.67&5#)*1#"#,&#,-..#(&2)%<-'*(&#13&#2.6//#1)#36?&#)%&#'()*+#)<#/1*5&%1/#(&+(&/&%1#

621-?-/1/4#6#/&2)%5#'()*+#(&+(&/&%1#><(-26%#>=&(-26%#(&/-5&%1/4#6%5#6#13-(5#'()*+#(&+(&/&%1#2-17#,)(0&(/#

B(&'-/1(6(/4#+).-2&4#&12@"#)%#36%5#61#13&#.)26.#2)*(13)*/&#,3&%#13&#(&/-5&%1/#2)=&#-%#1)#(&'-/1&(@#G6(1-2*.6(#

611&%1-)%#,-..#A&#+6-5#1)#13&#2-17#,)(0&(#'()*+#HD361#0-%5/#)<#=&13)5/#=-'31#A&#*/&5#1)#0&&+#13&#(&/-5&%1/#<()=#

(&'-/1&(-%'E#

L-%6..74#6/0#<)(#6#/3),#)<#36%5/#A7#/1*5&%1/#,3)#+.6%#1)#(&'-/1&(#1)#?)1&#)%2&#13&7#1*(%#!M@#D37#5)#13&/&#/1*5&%1/#+.6%#1)#

(&'-/1&(E#D37#5)#13&#)13&(#/1*5&%1/#%)1#+.6%#1)#(&'-/1&(E#D&(&#6%7#/1*5&%1/#-%<.*&%2&5#A7#13&#<621#1361#5*(-%'#13&#N-?-.#

C-'31/#:)?&=&%14#+&)+.&#(-/0&5#13&-(#.-?&/#1)#(&'-/1&(#6%5#1)#3&.+#)13&(/#(&'-/1&(E##

1'2$.)'#03!$0"4./$05%

!"#:6+#)<#:-//-//-++-#

8"#O1*5&%1#9&J1A))0#

F"#P-5&)#N.-+#"##$%&'()*(+,&(-./0&1#

K"#Q6('&#D3-1&#R*123&(#G6+&(#1)#2(&61&#/2&%&SA6205()+#

T"#:-//-//-++-#Q-1&(627#9&/1#

U"#O2(-+1#D(-1-%'#9&=+.61&#

,6'#4'2)"*%!$#'2$7%8"%9:;$/2)6$0%

!"#>//&//=&%1#,-..#A&#6++.-&5#1)#&623#/1*5&%1#'&%&(61&#/2(-+1###

8"#C).&H+.67-%'#&J&(2-/&#,-..#A&#<-.=&5#6%5#/3),%#A620#1)#13&#2.6//#6/#6#<&&5A620#1)).#

F"#>*13&%1-2-17#6%5#13)*'31<*.%&//#)<#1(6?&.#-1-%&(6(7#,-..#A&#&J6=-%&5#

K"#V%<)(=6.#6//&//=&%1#<()=#13&#.6/1#'*-5&5#I*&/1-)%/#)%#13&#+()2&5*(&/#"#D37#(&'-/1&(#1)#?)1&E#D3)#,-..#6%5#,37E  



The Delta Center for Culture and Learning

Page 76

Twentieth Century Natural Disasters in the US
MAURY NEVILLE, SUE LAMPROS, CAROL KING, LUCINDA KAYSE-BARRETT

The Most Southern Place on Earth
MARC MURDOCK
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The 1927 Flood
FRED ALDRICH, JANA BARGER, MARY BRADY, IRA KIRKPATRICK
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Conflicts in the Delta
MICHELLE B. IVY

Name:  Dr. Michelle B. Ivy              
L ESSO N PL A N 

Lesson Topic: Conflicts in the Delta            Grade Level:  9-12  
 

Broad-Based Theme: Place as Text in the Most Southern Place on Earth 
Generalizations (3 or 4):  
1.Man has confronted nature in its many forms, including floods, hurricanes, tornadoes, droughts, and windstorms in the Mississippi Delta. 
2.Man has confronted other men, causing conflicts involving race, status, wealth, education, and perception in the Mississippi Delta. 
3.Man has confronted the issues that the lack of time/the passage of time has created that remain difficult to resolve in the Mississippi Delta. 
4.Man has confronted his own limitations that are peculiar to the challenges caused by the Mississippi Delta. 
Guiding Questions (GQ): 
1.Why has the Mississippi River been an especially challenging environment for man to deal with in the past two hundred years? 
2.Why have the people who settled in the Mississippi Delta been remarkably willing to face the challenges of nature and remain in the Delta? 
3.Why has the Mississippi Delta attracted people of a wide variety of ethnicities and cultures, even though that has caused continuing conflicts? 
4.What has been the role of religion in the willingness of people to deal with the challenges presented by the Mississippi Delta and its culture? 
Lesson Plan Objective(s):  
 

1. To determine  
what specific 
issues are 
presented by the 
Mississippi Delta, 
demographics, and 
environment  

2. To determine the 
role of religion, 
culture, and 
heritage in the 
ability of people to 
deal with the 
conflicts inherent 
in the Mississippi 
Delta culture. 

3. To determine 
when the 
Mississippi Delta 
was settled, by 

Gen/GQ # 
 
1,2,3 
 
 
 
 
 
 
 
2,4 
 
 
 
 
 
 
 
 
 
 

Procedure:  
A. Introduction/Motivation 

 
Students will examine a map of the 
Mississippi Delta, its feeder rivers, and a GPS 
map of the United States and the role of the 
river in the geography of the country.  As they 
notice how key this river is in the settlement 
of the United States, we will talk about how 
the country is settled, the role of rivers, and 
specifically who and how people chose where 
they wanted to live when they came to 
America.  We will watch the introduction to 
!"#$%&'()*#+*,-.%"/&*#0**12--"$%&034*3#*

A-.%"/&56*7'"4#8.*9:; 
 
B. Study/Learning Activities 
 
Students will be given a map of the U.S. and 
asked to identify the settlement patterns of the 
people who came to the country at three 
different points in history.  Once they have 

Materials/Resources 
 
1.GPS map of the United 
States to show the 
students that reflects the 
United States and river 
valleys, including the 
alluvial plains surrounding 
the Mississippi River. 
2.  Individual maps for the 
students to complete that 
reflect the demographics 
of the United States in 
1776, 1820, and 1890. 
3.  Atlases for students to 
use that reflect 
demographic information 
for students to use in 
completing the maps. 
4. Texts for students to 
read that tells the story of 
the Mississippi Delta from 

Evaluation related to 
objectives 
 
1. Students will be able to 
identify why the 
Mississippi Delta was 
settled by such a wide 
variety of people over 
such a long period of 
time. 
2.  Students will be able to 
determine the kinds of 
cultures and heritages 
represented in the people 
who settled in the 
Mississippi Delta. 
3.  Students will be able to 
use an atlas and a map to 
create their own map that 
gives them the essential 
information to answer 
specific questions. 
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whom, and why 
those particular 
people chose the 
Delta. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

done this, they will be asked a variety of 
questions about what they see, including the 
identification of patterns, climates sought by 
immigrants, types of climates sought by 
specific peoples, and waves of immigration.  
They will be asked to identify what role they 
see being played by the rivers in this country. 
 
C. Culmination 
 
The culminating activity will be a discussion 
of the role of the Mississippi River and the 
Delta in the settlement of this country.  Who 
moved there, why, and when?  What conflicts 
did they face?  Why did they persevere?  What 
were the rewards?  What were the penalties 
for their choices?  Why did it turn out to be 
such a challenging place?  Was it worth it? 
 
 
D. Follow-up  
 
Students will seek out oral histories of the 
people of the Mississippi Delta, stories of the 
Civil Rights Movement that happened there, 
the role of the cotton plantations, race 
relations, the Emmett Till case, and the music 
of the Mississippi Delta as enrichment 
choices. 
 
 
 
 
 

1860-1900, including 
excerpts from River 
Rising, The Most Southern 
Place on Earth, and The 
Mississippi Delta and Its 
History. 
4.  Questions on an 
overhead or on individual 
sheets for students to 
complete that ask the 
essential identified 
questions. 

4.  Students will be able to 
use text to interpret 
questions about the roles 
of the !"##"##"$$"%&'()*+#%
challenges in the conflicts 
that were met by the 
people who settled there.  
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Music as Anthropomorphism for Life
JOHN MONAHAN

Mr. Monahan, 10th grade Social Studies, Lesson Plans, June 15, 2009 
UNI T Essential Question: Place as Text in Most Southern Place on Earth 

 
Assessment 

! Three page paper: Explore how three blues songs influence the lyrics and music of three songs in different 
genres. 

 
! OR write three blues songs 

 
! !"#$%&'#()%**#+,-*./#.0*1*. 

 
Ohio State Social Studies Standards: 
Geography: Benchmark C: Analyze the patterns and processes of movement of people, products and ideas 
Analyze the geographic processes that contributed to changes in American society including: 
a. Industrialization and post-industrialization; b. Urbanization and suburbanization; c. Immigration. 
 
People in Societies Standard 
Benchmark C: Analyze the ways that contacts between people of different cultures result in exchanges of cultural 
practices. 
Diffusion: Explain how advances in communication and transportation have impacted: 
a. Globalization; b. Cooperation and conflict; c. The environment; d. Collective security; e. Popular culture; f. 
Political systems; g. Religion.  
 
Explain the effects of immigration on society in the United States: 
a. Housing patterns; b. Political affiliation; c. Education system; d. Language; e. Labor practices; f. Religion. 
 
 
FROM THE CURRICULUM:  

! consider the political, economic, and social issues that shaped the twentieth century in the United States and 
beyond, including evolving views of human rights 

! roots and solutions to contemporary issues such as terrorism, genocide, globalism, and poverty will be 
considered and closely tied to decision-making and action on behalf of justice and transformation of world.   

 
Essential Questions  
 How did the Blues develop? 
 What do the blues (lyrics) seem to imitate the sounds (natural and human) of daily (plantation/sharecropping) life 

in the Delta? 
 
Objectives Day 1: SWBAT: 

 Define the Blues (Identify four common characteristics of blues lyrics) 
 Understand the 5 Ws of early blues 
 Explain how blues lyrics related to themes/events in sharecropping/Delta life/mores 

 
Agenda 

1.) Five minutes: Journal: Wh*1#23-#)*&%#.34*31*#4*1(531#()*#67,-*.8/#what are some things you think of? If 
you think of specific songs, please describe the lyrics and the music (the instruments, tune, voice, etc.) 

2.) 15 minute lecture on history and characteristics of blues Blues music as less melodious 
a. http://www.blueshighway.org/music.htm 
b. Blues http://www.pbs.org/theblues/classroom/essaysblues.html 
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c. 12 bar blues: http://www.pbs.org/theblues/classroom/essays12bar.html 
3.) 30 minutes total (10 minutes each play and small group discussion) Songs 

a. !"#$%&'()"$*'+(,"%-./("the sound of heavy machinery operating on a gravel road" connect to lecture: 
mechanization/unemployment in Delta as cause of Great Migration to Chicago 

i. Spoonful 
b. 0"1.23(4"5&+"&()6$7%&'(8$9.+ 

i. http://xroads.virginia.edu/~MUSIC/BLUES/wb.html 
c. Son House: Death Letter 

i. http://www.lyricsmania.com/lyrics/son_house_lyrics_35189/other_lyrics_66065/death_letter_l
yrics_648933.html 

4.) 10 minutes: Assessment introduction/outline 
 
Reflections 
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Day 2 
Essential Questions: 
 What do the blues (music) seem to imitate the sounds (natural and human) of daily (plantation/sharecropping) life 

in the Delta? 
 How can individuals lead change (innovative/expressive) in music? 

 
Objectives Day 2: SWBAT: 

 Identify four sounds (two human, two natural) heard in the Mississippi Delta c. 1900-1950 
 Explain how blues music/instruments related to themes/events in sharecropping/Delta life/mores 

 
FROM THE CURRICULUM:  

! consider the political, economic, and social issues that shaped the twentieth century in the United States and 
beyond, including evolving views of human rights 

! roots and solutions to contemporary issues such as terrorism, genocide, globalism, and poverty will be 
considered and closely tied to decision-making and action on behalf of justice and transformation of world.   

 
Agenda 

1.) Five minutes: Journal: Pick a song whose lyrics describe your daily life. Describe the parallels in complete 
sentences. 

2.) 15 minutes (elicit student responses) & use verse of Jay-!"#$%&'()($*"+$,)-+" 
3.) 30 minutes quote and music: on "I picked cotton in de Delta awhile, but de folks, white an' black, is too hard. 

Dey don't care 'bout nothin! I was in Greenville when de water come. I hear'd a noise like de wind an' I asked 
dem Niggers, 'Is dat a storm?' Dey said, 'No, dat's de river comin' th'ough an' you better come back 'fore de 
water ketch[FN: catch] you.' I say, 'If it ketch me it gwine a-ketch me on my way home.' I aint been back 
#./0(12$34())5$6+.7' 
http://www.accessgenealogy.com/scripts/data/database.cgi?file=Data&report=SingleArticle&ArticleID=0028
064 

a. Sounds of early gospel/slavery songs; practical instruments made from available resources; singing-
screaming; loud-industry; consistent pauses as in intervals of farm labor 

b. Bukka White Poor Boy a long way from home 
i. http://www.metrolyrics.com/poor-boy-long-way-from-home-lyrics-bukka-white.html 

c. Son House 
4.) 10 minutes: paper outlining 

 
Notes:  
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Day 3 
Essential Questions: 
 Are the Blues happy or sad? 
 How can individuals lead change (innovative/expressive) in music? 

 
Objectives Day 3: SWBAT: 

 Identify four common emotions in classic blues 
 Decide if the songs are celebrating or lamenting the emotion (cathartic or protest) 

 
FROM THE CURRICULUM:  

! consider the political, economic, and social issues that shaped the twentieth century in the United States and 
beyond, including evolving views of human rights 

! roots and solutions to contemporary issues such as terrorism, genocide, globalism, and poverty will be 
considered and closely tied to decision-making and action on behalf of justice and transformation of world.   

 
Agenda 

1.) Five minutes: Journal: Pick a song that makes you feel an emotion more strongly (love, anger, fear, hope) 
a. Connect to Shakespeare: If [your] music [is going to] be the food of love, play on. ~ Shakespeare. 

2.) 30 minutes 
a. B.B. King: The Thrill is Gone 

i.  http://www.stlyrics.com/lyrics/martinscorsesebestoftheblues/thethrillisgone.htm 
b. !"##$%&'()*+,%-./%01"*%211345)%611345)%!'7 

i. http://www.stlyrics.com/lyrics/martinscorsesebestoftheblues/imyourhoochiecoochieman.htm 
c. 8)9.%!1.%:/%-%&*17;<%http://www.stlyrics.com/lyrics/martinscorsesebestoftheblues/amiwrong.htm 

3.) 25 minutes: 
a. Paper drafting 
 

Notes:  
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Day 4 
Essential Questions: 
 How can music express feelings about social events? 
 !"#$%&'()#%*+,-(#(""./#"+#'0-"&+12'3 
 How can music/ians change social norms (customs/laws/etc.)? 

 
Objectives Day 4: SWBAT: 

 Identify two Blues songs about controversies  
 Explain how geography/style made the Blues uniquely appropriate to sing the story 

 
FROM THE CURRICULUM:  

! consider the political, economic, and social issues that shaped the twentieth century in the United States and 
beyond, including evolving views of human rights 

! roots and solutions to contemporary issues such as terrorism, genocide, globalism, and poverty will be 
considered and closely tied to decision-making and action on behalf of justice and transformation of world.   

 
Agenda 

1.) Five minutes: Journal:  
2.) 40 minutes Discussion: 

a. Lonnie Johnson's "Broken Levee Blues" & Charlie Patton's "High Water Everywhere."  
i. http://www.npr.org/templates/story/story.php?storyId=4860785 

b. Memphis Minnie When the Levee Breaks: 
i. http://www.lyricsdownload.com/memphis-minnie-when-the-levee-breaks-lyrics.html 

c. J.B. Lenoir Alabama Blues 
i. http://www.google.com/search?hl=en&rlz=1T4RNWE_enUS315US315&q=j.b.+lenoir+alaba

ma+blues&aq=f&oq=&aqi= 
d. Bob Dylan: Emmett Till Blues 

i. http://www.bobdylan.com/songs/death-emmett-till 
3.) Wrap-up: 

a. Pick a recent public event. Write the first lyric of a song to it; and pick an instrument that fits. 
 
Notes:  
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Day 5: Extension/Review 
Essential Questions: 
 Are the blues still alive? 
 What are some other songs/musicians that have clearly been influenced by the blues? 

 
Objectives Day 5: SWBAT: 

 Identify two Bluesy songs that influence subsequent genres 
 Explain how the connection is implicit or explicit 

 
FROM THE CURRICULUM:  

! consider the political, economic, and social issues that shaped the twentieth century in the United States and 
beyond, including evolving views of human rights 

! roots and solutions to contemporary issues such as terrorism, genocide, globalism, and poverty will be 
considered and closely tied to decision-making and action on behalf of justice and transformation of world.   

 
Agenda 

1.) Five minutes: Journal:  
2.) 40 minutes music and discussion: Lonnie Johnson's "Broken Levee Blues" and Charlie Patton's "High Water 

Everywhere." http://www.npr.org/templates/story/story.php?storyId=4860785 
a. Rock N Roll: Stevie Ray Vaughn Pride and Joy 

http://www.lyricsfreak.com/s/stevie+ray+vaughan/pride+joy_20131701.html 
i. Hendrix: Voodoo Chile Blues 

ii. Eric Clapton & Robert Johnson: 
http://www.npr.org/templates/story/story.php?storyId=1798862 

b. R & B: Sam Cooke: Bring It on Home to Me 
i. http://www.youtube.com/watch?v=sM6_ZDvB70o 

c. Soul: Otis Redding: Sitting on the Dock of the Bay reference Stax 
i. http://www.youtube.com/watch?v=UCmUhYSr-e4 

d. Popular Gospel: Amazing Grace by Aretha Franklin 
i. http://www.youtube.com/watch?v=oDLNiraIz7w 

3.) 10 minutes paper writing 
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Broad-Based Interdisciplinary Curriculum Map
CHRIS CARR

Broad-Based Interdisciplinary Unit C ur riculum M ap 
 

Unit Rationale:   
 
 
 
 

Broad-Based Theme: Place as Text in the Most Southern Place on Earth 
 
G eneralizations:  
1. The river influences li fe, economy (food source), transportation, music, and culture (the arts). 
2. The river provided transportation vital to settlement, agricultural products warfare, and immigration.  
3. The place sets the ideology of the people. 
4. Places are symbols and how do people (locals and others) relate and interpret  to them? 
Topics The River: 

C reator and 
Dest royer of 

the Delta 

Immigrant 
Stories 

The B lues The Story of 
Emmett T ill 

The C ivil Rights 
Movement 

Guiding/ 
Essential  
Questions 
 
 
 
 
 

1. Can man 
ever hope to 
tame the 
river? 
2. How can 
we interpret 
the river as 
place? 
3. How does 
the river 
influence the 
creation of 
the arts? 
4. Too much 
water makes 
for an 
imbalance.  
5. How do 
people along 
the MS live 
knowing that 
a natural 
disaster is a 
possibility 
again? 

1. How does one 
assimilate in a 
new place? 
(values) 
2. Do you 
always remain 
!"#$%&'()*+,-#)"#

a new place?  
3. What is the 
relationship 
between religion 
and the residents 
of the delta? 
And does it 
mean something 
different to 
different groups? 
4. What place 
does job 
assignment play 
in confining a 
racial, ethnic, or 
religious group? 
 

1.How did the 
migration of 
the people 
affect the 
development 
of the blues? 
2.  What 
influence did 
the river have 
on the blues?            
3. How is the 
ideology of the 
delta reflected 
in the blues? 
4.  What is the 
symbolism 
surrounding 
the Delta blues 
that attracts 
outsiders? 

1. How do black 
and white 
residents and 
others view the 
historic 
courthouse in 
Sumner 
differently? 
2.Why did Till's 
killer throw his 
body in the 
Tallahatchie 
River? 
3. How and why 
did black and 
white perceptions 
of the crime and 
trial differ 
because of the 
ideology that 
informed them? 

1. What is the significance 
of the NCRM in the 
Lorraine Motel? How 
have different people 
interpreted the hotel as a 
symbol? 
2.Why was Miss. Chosen 
as one of the first focuses 
of the Civil Rights 
Movement? 
3. What effect did the 
death of King have on the 
music produced in 
Memphis and how did it 
change the relationship 
between blacks and whites 
in the Memphis music 
scene? 
 

Content  
A rea(s) 
 
 
 
 
 

1. science 
2. arts: music, 
literature, 
paintings, 
photography 
3. social 
studies 

1. language arts 
2. social studies 
3. math 

1. arts/music 
2. language 
arts 
3.social studies 
4.geography 

1.language arts 
2. social studies 
3. art and music 

1. social studies 
2. art 
3. music 
4. language arts 
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Skill(s) 
 
 
 
 
 
 

1. map 
reading 
2. reading 
comprehensio
n 
3.engineering 
4.writing 
5. research 

1. oral history 
skills 
2. interviewing 
3.documenting 
research 
4.literacy skills 
5.building 
interpersonal 
skils 

1. map use 
2. research 
writing skills 
3. presentation 
skills 
4. historical 
interpretation 
5. demonstrate 
use of written 
and oral 
communicatio
n 
 

1. debate 
2. vocabulary 
3. reading 
comprehension 
4. analysis 

1. reading 
comprehension 
and analysis 

2. historical research 
skills 

Assessment 
 
 
 
 
 
 

1.venn 
diagram of 
consequences 
and benefits 
of living close 
to the river. 
2. build own 
flood control 
system/levee 
3. essay on 
!"#$%&'(&')&

*+)%,+-./ 

1. oral history 
 - interview and 
presentation on 
local immigrant 
populations 

1. create own 
Blues and/or 
Hip Hop 
interpretation 
2. research 
paper about a 
Delta artist 
with music 

1. socratic 
seminar 
2. web quest 
3. oral 
presentation in 
character 

1. Create a proposal for a  
new civil rights museum 
with a working model. 
2. Map of voter 
registration drives and 
civil rights related events 
3.  Historical research 
paper on Stax Records 
and its effect on 
intergrated music groups. 

 


