
1.  UNIT NAME AND GRADE LEVEL 
Monuments & Landmarks (AP Language & Composition) 

 

2.  DRAW THE UNIT 
Use a graphic organizer (an outline, bulleted list, concept map, or chart).  This will help you visualize where the unit 

is headed and also assist in creating the learning experiences. 

 

Monday Tuesday Wednesday Thursday Friday 

Grave Markers & 

Audience 

Atrocities & Attention Monuments That 

Should Not Stand 

Field Trip: Monument 

Walk NYC 

Synthesis: Monuments 

 

 

3.  CONTENT DETAIL/UNIT OVERVIEW  

This is a description of the content of the unit, what is going to happen, the major concepts to be covered.  What will the 

students be doing?  What will happen as it progresses?  What are the different components of the unit?   The overview 

includes specific outcomes, activities, processes, learning experiences that the students will experience during the unit. 

Unit Content: How do we commemorate events, good and bad? Who are we commemorating them for? How do 

others benefit by this process? In this unit, we will explore the idea of commemoration and the different forms that it 

can take. By looking at a collection of monuments and analyzing their form, context, and audience, students will 

work to improve their abilities for analyzing both textual and non-textual evidence. As the unit progresses, students 

will move from an abstract state (their own grave marker) to the specific monuments that are throughout New York 

City. The unit will culminate with students creating a reactionary piece to one of the monuments that is present in 

our New York City walking tour. 
 

4.  SKILLS 
Skills identify exactly what the students will be able to show us during and after the unit.  These should be precise but 

don’t need to be completely exhaustive. 

Students will be able to: 

● Analyze sources following the SOAP-E (speaker, occasion, audience, purpose, evidence) protocol. 
● Annotate and synthesize primary and secondary sources for analysis and response. 
● Present arguments and analysis in written and/or oral form, making use of a variety of strategies and 

techniques. 

 

5.  FOCUS STANDARDS 

List the standards that will be covered in this unit.  These are the focus standards: 
CCSS.ELA-LITERACY.W.11-12.1.A 
Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 

distinguish the claim(s) from alternate or opposing claims, and create an organization that 

logically sequences claim(s), counterclaims, reasons, and evidence. 
CCSS.ELA-LITERACY.W.11-12.1.B 
Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant 

evidence for each while pointing out the strengths and limitations of both in a manner that 

anticipates the audience's knowledge level, concerns, values, and possible biases. 
CCSS.ELA-LITERACY.SL.11-12.4 
Present information, findings, and supporting evidence, conveying a clear and distinct 

perspective, such that listeners can follow the line of reasoning, alternative or opposing 



perspectives are addressed, and the organization, development, substance, and style are 

appropriate to purpose, audience, and a range of formal and informal tasks. 
 

6.  BIG IDEAS/ ESSENTIAL QUESTIONS 
Big Ideas are the conceptual framework that allows the learner to explore answers to the Essential Question.  Essential 

Questions are the overarching focus of the unit.  Its reason for being.  Essential questions help learners see patterns and fit 

the pieces of the unit together.   

 

Big Ideas 

1. Memorials are created for specific audiences, occasions, & purposes. 

2. History is subjective, making the creation of monuments controversial. 

3. Memorials are a historical argument. 

 

Essential Questions: 

1. How do the features of a monument construct a narrative of history? 

2. Why are monuments controversial? 

3. Is it possible for a monument to stand the test of time? 

 

7.  MATERIALS AND RESOURCES  
What's available for teaching this topic? What might you borrow from other teachers? What can you get from the 

Internet? What graphic organizers will the unit need?  Useful websites? 

● Handouts (differentiated texts on JFK memorial, grave of the unknown soldier, and the Holocaust 
memorial). 

● “A Lynching Memorial Is Opening, The Country Has Never Seen Anything Like It,” by Campbell 
Robertson 

● Images of controversial monuments from across the country (Christopher Columbus, Jefferson 
Davies, Confederate soldiers, Thomas Jefferson, etc). 

● Monument walking tour map and connected readings on background. 

 

8.  VOCABULARY TERMS  
Identify the specific words or concepts that the students will need to know as they progress through the unit.  These words 

will assist in understanding as the unit progresses.  These words should be a mixture of Tier 2 (general academic words) 

and Tier 3 (domain specific) words. 

Tier 3 Academic Words: Controversy, Medium, Occasion, Civil Rights, Memorial, Mississippi Delta, 

Fannie Lou Hamer, Confederacy, Synthesis, Primary & Secondary Source, Lynching, Monument, 

Commemorate. 

 

9.  INTERDISCIPLINARY CONNECTIONS 
What are the opportunities for connections with other content areas?  Evaluate standards that are compliant across the 

curriculum and therefore could be reinforced outside of the unit.  How is technology going to be used in this unit?   
This unit ties into the work of the US History, Global Studies, Civics, and Government curriculums that students 

will be studying during the time of this unit. Students should be able to call on prior knowledge for several of the 

historical figures that we will be covering within the unit, but there is also the opportunity to look at what is being 

taught at the same exact time in those classes and highlighting monuments made to commemorate those events for 

the activities that we will be doing in class. There is also the opportunity to talk with these teachers of these 

respective classes about what monuments they would recommend visiting for our monument walk. 

 

10.  DIFFERENTIATION OPPORTUNITIES 
What will be the opportunities for differentiation as the unit unfolds?  What experiences will occur for the students who 

need extra support and those who are more likely to have success? 

 
Every day during the Do Now, students will be given the opportunity to answer an entry level universal DOK 1 question 

or answer a question that requires background information or synthesis (DOK 2 & 3). 



In every activity, students are given different texts and monuments that vary in complexity. Students are grouped to 

ensure a multitude of personalities and aptitudes. 

Students are given choice throughout the unit in the monuments that they select, the aspects that they wish to analyze, and 

the form that their final project takes. 

Students take part in a large collection of discussion protocols from turn and talk, to small group, and also inclusive of 

whole class discussion. 

During lectures, guided notes are provided to help students with organizational issues highlight the most important pieces 

of information (this is targeted for particular students). 

During independent reading, students are given the choice to use the MHA annotation protocol or utilize a method of their 

own devising. 

Reflection is built in as a regular component at the end of every class. 

 

11a.  ASSESSMENT- END OF UNIT  
This assessment will judge whether or not the unit has achieved its goals.  This can take many forms, but should be related 

to the pre-assessment. Students will show their understanding of the material by completion of one or more of the 

following tasks: 

 

Timeless Monuments (DOK 4) 

 

How do you evaluate the effectiveness of a monument? Reflect on your personal experience 

analyzing monuments, and the provided texts, and then construct an analysis of one of the 

New York City Monuments that we explored in the previous class answering the question: 

How effective is your monument in commemorating its particular event?  

 

In your response you should: 

• Make a claim on the purpose, audience, and occasion of the monument. 

• Analyze the form, placement, and context of the monument from personal 

experience. 

• Reference outside information to reinforce your analysis. 

 
Standard Exceeding Meeting Approaching Not Yet 

CCSS.ELA-LITERACY.W.11-
12.1.A 
Introduce precise, 
knowledgeable claim(s), 
establish the significance of 
the claim(s), distinguish the 
claim(s) from alternate or 
opposing claims, and create 
an organization that logically 
sequences claim(s), 
counterclaims, reasons, and 
evidence. 

Accurately identify a 

specific and/or nuanced 
speaker, occasion, 

audience, and purpose of 

the monument. 

 

Introduce a credible claim 
for the effectiveness of the 

monument in achieving its 

purpose,  

Accurately identify the 

speaker, occasion, 

audience, and purpose of 

the monument. 

 

Introduce a credible claim 

for the effectiveness of the 
monument in achieving its 

purpose. 

Identify a mostly accurate 

speaker, occasion, 

audience, and purpose of 

the monument. 

 

Introduce a somewhat 

credible claim for the 
effectiveness of the 

monument in achieving its 

purpose. 

Fail to accurately identify 

speaker, occasion, 

audience, and purpose of 

the monument. 

 

Introduce an inaccurate, 

incomplete, or illogical 
claim for the effectiveness 

of the monument in 

achieving its purpose. 

CCSS.ELA-LITERACY.W.11-
12.1.B 
Develop claim(s) and 
counterclaims fairly and 
thoroughly, supplying the 
most relevant evidence for 
each while pointing out the 
strengths and limitations of 
both in a manner that 

Utilize multiple pieces of 
appropriate information 

from first hand experience 

to develop argument. 

 

Utilize multiple pieces of 
appropriate textual evidence 

from secondary sources to 

develop argument. 

Utilize appropriate 
information from firsthand 

experience to develop 

argument. 

 

Utilize appropriate textual 
evidence from secondary 

sources to develop 

argument. 

Utilize somewhat 
appropriate information 

from firsthand experience to 

develop argument. 

 

Utilize somewhat 
appropriate textual evidence 

from secondary sources to 

develop argument. 

Utilize no or inappropriate 
information from firsthand 

experience to develop 

argument. 

 

Utilize no or inappropriate 
textual evidence from 

secondary sources to 

develop argument. 



anticipates the audience's 
knowledge level, concerns, 
values, and possible biases. 

 

11b.  ASSESSMENT- PRE-ASSESSMENT 
This is the framing information that decides the direction of the unit.  This assessment will be rigorous enough to 

determine current student understanding and opportunities for growth. It can inform differentiation decisions. 

 
Memorial SOAP-E (DOK 2) 

 

Every memorial is an attempt to tell a story about a historical event. Examine the monument that you have 

presented, and then construct a SOAP-E analyzing what it is attempting to accomplish and HOW it is attempting to 

accomplish it. In your presentation your should identify: 

 

1. Who is the Speaker/creator of the memorial? 

2. What is the Occasion that this monument is attempting to commemorate? 

3. Who is the Audience that this monument is constructed for? 

4. What is the Purpose of the memorial? 

5. What is the EVIDENCE the architect used to accomplish their purpose? 

 

Standard Exceeding Meeting Approaching Not Yet 

CCSS.ELA-

LITERACY.SL.11-12.4 

Present information, 
findings, and supporting 

evidence, conveying a clear 

and distinct perspective, 

such that listeners can 
follow the line of reasoning, 

alternative or opposing 

perspectives are addressed, 

and the organization, 

development, substance, and 
style are appropriate to 

purpose, audience, and a 

range of formal and 

informal tasks. 

Accurately identify a 

specific and/or nuanced 

speaker, occasion, 

audience, and purpose of 

the monument. 

 

Highlight multiple pieces of 
specific evidence that reveal 

the speaker, occasion, 

audience, and purpose. 

Accurately identify the 

speaker, occasion, 

audience, and purpose of 
the monument. 

 

Highlight multiple pieces of 

evidence that reveal the 
speaker, occasion, 

audience, and purpose. 

Identify a mostly accurate 

speaker, occasion, 

audience, and purpose of 
the monument. 

 

Highlight evidence that 

reveals the speaker, 

occasion, audience, and 

purpose. 

Fail to accurately identify 

speaker, occasion, 

audience, and purpose of 
the monument. 

 

Do not highlight evidence 

that reveals the speaker, 

occasion, audience, and 

purpose. 

 

11c.  ASSESSMENT- INTERMEDIATE  
Assessment within the unit as it is unfolding.  These take the form of “gates” or “checks” for understanding or attainment 

as the unit develops. 

 

Controversial Monuments (DOK 3) 

 

Monuments are constructed to tell stories of the past but also to stand the test of time. However, over time, attitudes and 

values of a community, or a nation, can change. With your group, discuss the monument that you have been assigned. In 

your discussion you should talk about what you believe the creator’s intentions were with the community through the 

SOAP-E protocol.  

 

After discussing your monument with your peers, write a brief argument for why the monument should be allowed to 

continue to stand or should be removed. In your response make sure that you: 

 

In your response you should: 

• State the purpose, audience, and occasion of the monument. 



• Explain, with specific evidence, why the monument should, or should not, be 
allowed to exist. 

 

 

Standard Exceeding Meeting Approaching Not Yet 

CCSS.ELA-

LITERACY.W.11-

12.1.A 

Introduce precise, 

knowledgeable 

claim(s), establish the 

significance of the 

claim(s), distinguish 

the claim(s) from 

alternate or opposing 

claims, and create an 

organization that 

logically sequences 

claim(s), 

counterclaims, 

reasons, and evidence. 

Accurately identify a 

specific and/or nuanced 

speaker, occasion, 

audience, and purpose of 

the monument. 
 

Introduce a credible claim 

for why the monument 

should, or should not, be 

removed in the present, 
clearly explaining the 

counterclaim. 

Accurately identify the 

speaker, occasion, 

audience, and purpose of 

the monument. 

 
Introduce a credible claim 

for why the monument 

should, or should not, be 

removed in the present. 

Identify a mostly accurate 

speaker, occasion, 

audience, and purpose of 

the monument. 

 
Introduce a somewhat 

credible claim for why the 

monument should, or should 

not, be removed in the 

present. 
 

Fail to accurately identify 

speaker, occasion, 

audience, and purpose of 

the monument. 

 
Introduce an inaccurate, 

incomplete, or illogical 

claim for why the 

monument should, or should 

not, be removed in the 
present. 

 

 

12a.  TEACHING- INTRODUCTORY SESSION(S) 
This should be motivating and grab your students' interest. There are a hundred more exciting ways to begin a new unit 

than to say, "We're beginning a new unit today. Open your books to page..."  Actively involve students in a direct 

experience.  Establish connections to prior and subsequent learning.  Use strategies such as; KWL, pretests, 

brainstorming, hands on objects, intriguing questions songs, artifacts, what-if scenarios, demonstrations, etc. 

 

 The unit starts with students designing their own grave stone and explaining what they believe the purpose of their 

own grave marker would be. Is it to commemorate the life they lived? Is it so that others can have a place to remember 

them? How does the design of their grade influence this experience? From here, students will look at other famous grave 

markers and do a SOAP-E analysis of what they see happening with different graves and what this reveals about the 

memorial process. From here, students will then go on to looking at an article on the National Lynching Museum in 

Alabama. In looking at this, students will read secondary sources about the construction, annotating as they read, and then 

have small group discussions on the controversial nature of the memorial and who they believe it is serving. After this, 

students will look at monuments that many believe should be removed and analyzing the reasoning behind this. Students 

will start by looking at the statue and legacy of J. Marion Sims and discuss as a class whether or not they feel it should be 

removed (it ultimately was). Following this, students will break into groups and analyze controversial monuments from 

across the nation and construct a mini-argument on why, or why not, the monument should be removed. 

 

12b.  TEACHING- CULMINATING SESSION(S) 

This is a great way to wrap up the unit and bring the learning together. Do individual or group projects. Draw together the 

unit learning experiences.  Allow students options for completing the tasks. 

 

To finish of the unit, students will be lead on a walking tour of NYC monuments. As students visit a collection of 

monuments, they will take notes on the experience of seeing the monument, focusing on its design, its placement, and 

what they find to be the intended audience of the monument. The teacher will also give some context to the monument as 

they travel from one to the next. In the following class, students will return to class and be given two articles about the 

monuments that they visited that give background information, highlight any controversy, or talk about the person who is 

honored through the monument. Students will then construct a synthesis response that asks for them to pull upon their 

firsthand information from experiencing the monument as well as their additional research. This will function as a 

transition into the synthesis writing unit that students complete in the preceding unit. 

 


